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CHAPTER I 
RELATED RESEARCH 
There are many factors to be considered when one thinks 
of readin~ readiness. Among these, knowledge of letter names, 
auditory discrimination, visual discrimination, and left-to-right 
eye movements are considered important by leading authorities in 
reading. 
KnOWledge of Letter Names, 
Nicholson states: 
One factor, the individual letter symbol, has 
received little attention by research since its 
importance to the beginning reader was deemed nil 
at the height of the look-and-say method which was 
used exclusively by some in the early 1930's. With 
the ex~eption of the work of Wilson, Fleming, and 
others at the Horace Mann School in New York from 
1932-1936, no comprehensive research on the letter 
knowledges of the beginning reader had been done 
until 1954 when the work of Boynton, and others,3 
was reoorted at Boston University. Both researches 
revealed thaf knowledge of letters heloed the begin-
ning reader. 
During recent years more attention has been given to 
---~~---
1A1ice Nicholson, "Background Abilities Related to 
Reading Success in First Grade" (unpublished Doctor's disser-
tation, School of Education, Boston University, 1957), on. 2-3 
2Ibid., citing Wilson, et al., "Symbols Scales for Use 
in Beginning Reading" (Journal of Psychology 8 :99-114, 1939}. 
3Ibid., citing Katherine F. Boynton, et a1., "Differ-
ences in Reading Background Brought to First Grade" (unpublished 
Master's thesis, School of Education, Boston Universtty, 1954). 
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~ letter-name knowledge and its effect on beginning reading. 
Durrell gives much thought and attention to its effect. He 
deems it absolutely essential to a good reading-readiness 
program. 
The reading-readiness oeriod is one in which 
children are given the background for beginning 
reading: -perceiving sounds in snoken words, learning 
letter names and forms, acquiring the beginning 
of a sight vocab1.1lary. Some children will acquire 
these abilities adequately for first-grade reading 
before coming to school. Others will learn them 
in kindergarten if the program includes ear training 
and the ability to read and write letters and a 
few words. 
• • • • • • • • • • • • • • • • • • • • • • • • • • 
The activities of the teacher at the reading-read-
iness period are the following: fitting instruction 
to learning rate for words, teaching the forms and 
names of letters, and teaching the child to hear 
the sound and structure of words. 
• • • • • • • • • • • • • • • • • • • • • • • • • • 
Children should be able to identify letters from 
memory and should be able to match words accurately. 
If the child doesn't see differences in letters, he 
will constantly stumble in his sight vocabulary.4 
Others seem to be thinking in this direction, also. 
2 
Hester indicates that knowledge of letter names and sounds is 
significant in the planning of a well-organized reading program. 5 
Hardy agrees that there is some evidence that familiarity with 
letters helps a child in reading words and sentences. 6 
4nonald D. Durrell, Improving Reading Instruction 
(New York: World Book Comoany, 1956), pp. 24, 72). 
5Kathleen B. Hester, "A Study of Phonetic Difficulties 
in Reading" (Elementary School Journal, November, 1942), XLIII: 
171-173. 
6charlotte Hardy, "Prepare Your Child for Reading" 
(Eerents' Magazine, 25:36, June, 1950), as cited by Nicholson, 
"\ op. cit., p. 22. 
Wilson, et al., states: 
The basic symbols for printed materials are 
letters, the arrangements of which uresent certain 
ideas. Successful readin~ of ideas denends on 
perceivin~ accurately the letters that form each 
word. Probably this nerceution is more or less 
that of seeing a pattern as a whole. Certainly, 
for good reading it is not seeing letters in 
sequence or individually. Nevertheless, accurate 
percention is fundamental and denends qn perceiv-
ing imoortant letters in words. • • • 
3 
In his four year study of reading readiness and progre$ 
at Horace Mann School, including kindergarten through Grade III 
subjects, Wilson concluded that: 
1. Many of the children in the four kinder-
garten groups and also in the first-grade groups 
knew many letters before they knew words. • • • 
Many parents reported that, when their children 
were much less than five or six years of age, 
they asked repeatedly for the names of letters--
many before they asked about words. 
2. The kindergarten and first grade children 
who knew the most letter forms and sounds tended 
very definitely to be among the first to learn to 
read and to be the best readers. 
3. Conversely, the children who were ignorant 
of, or much confused about, letter forms and sounds, 
tended very definitely to be the ooor readers. 
4. In trying to name and use words in the 
reading tests, kindergarten and all other children 
tended constantly and generally to use letters as 
clues to the words, as evidenced by their sounding 
of initial or other letters, snelling out words, 
and pointing to letters and by their telling the 
examiner without any solicitation that they knew 
certain words because these began with certain 
letters or sometimes because they ended with 
certain letters. 
5. Errors in reading words and sentences in 
7Frank T. Wilson, et. al., "Reading Progress in Kinder-
garten and Primary Grades" (Elementary School Journal, 
February 1938), XXXVIII:442-449. 
many instances were explainable becau~e of errors 
as to letters that made up the words. 
It was evidenced by this investigation that "In the 
learning exnerience s of these ch1.ldren, one set of factors 
4 
seemed to stand out as of nre-eminent effectiveness in contribu~ 
ing to rea.din~ progress, namely, mastery of letter symbols, both 
form and sound."9 It was found that the ability to read letters 
of the alphabet was one of the very best indicators of ability 
to learn to read. It was also evidenced that this ability may 
~be readily improved by systematic instruction. 
According to Betts: 
Pre-reading school experiences may contribute 
substantially to the development of the awareness of 
the significance of visuPl symbols. It should not 
be taken for granted that children know that visual 
symbols represent things within their experience. 
Children who have not had their attention directed 
to the meaning of labels, signs, and the nrint marks 
in books may have no notions, or only hazy ones, 
about the meaning of symbols. Pre-reading exneriences 
can go a long way towa18 develoning this asnect of 
readiness for reading. 
Stating that phonics can help children to learn to read 
and should be used right from the very beginning, Harrison 
recommends that letter names be learned in random order as a 
8Ibid. 
9Ibid. 
10Emmett A. ~tts, "Factors in Readiness for Reading" 
(Educational Adminis~ration and Supervision, April, 1943), 
XXIX:l99-230. 
~ part of the readiness program, adding, "To try to have children 
make use of phonics without letting them learn the names of 
letter forms is like trying to teach them arithmetic without 
letting them learn the names of the number symbols. 1111 
· Gates and Bond report that: 
Tests of naming the letters in the alnhabet, 
reading letters, matching or comparing words, look-
ing at a word and recognizing it in a series of 
more-or-less familiar words which contained it, 
and other examinations which would reveal different 
degrees of familiarity with printed letters and 
words tended in general to give fair r~rrelations 
with ability to learn to read •••• 
In an investigation of forty good and forty-one noor 
5 
readers tested by Sheldon and Hatch it was found that outstanding 
weaknesses in the poor group were inability to give names and 
sounds of letters and inability to blend sounds. Of the high 
achievement group, almost 78 per cent knew most of the letter 
names as comnared with 48 per cent in the low group, which would 
indicate rather a close correlation between knowledge of letter 
names and reading achievement. 13 
Hildreth says: 
Teachers realize that sooner or later children 
should learn the alnhabet and they inquire how the 
-----· ·~··-
11M. Lucile Harrison, "Getting Them Ready to Read" 
(National Education Association Journal, Febraary, 1951), 
XL:l06-108. 
12 Arthur I. Gates and Guy L. Bond, "A Study of Factors 
Determining Success and Failure in Beginning Reading" (Teachers 
Colle~e Record, May, 1936), XXXVII:679-685. 
13william D. Sheldon and Shirley Hatch, "Strengths and 
Weaknesses in Reeding of a Group of Second Grade Children" (.E9.Y::, 
cational Administration and Suoervision, November, 1951 ), XXXVII: 
405-414. 
letters should be taught. Knowing the names of the 
letters is an aid to reading in a number of ways. 
Teachers need not analogize for teaching the alpha-
bet in the belief that this may stamp them as being 
old-fashioned. 
The beginners are checked on their knowledge of 
the alnhabet and given instruction in learning all 
the letters just as soon as they have some real 
nurnose for this learning. 
. . . . . . . . . . ~ . . . . . . . . . . . . . . . 
Learning the ABC's involves several different 
tasks: 
1. Identifying the seoarate letters and dis-
tinguishing among them. 
• • • • • • • • • • • • • • • • • • • • • • 
4. Learning the CQmmonest sounds of letters 
that apnear in words.~4 
6 
Since 1952 a number of studies concerning the relation-
ship between knowledge of letter names and beginning reading 
achievement have been reported. Most of these conclude that 
there is a definite relationship between the knowledge of letter 
names and early reading success. 
Haskell's study was an effort to determtne the relation-
shin between the knowledge of letter names and success in reading 
achievement. Her conclusions were that there seemed to be little 
relationshin. However, her tests may have been at fault. 15 
In 1954, Boynton, !_~., conducted a survey of the 
differences in reading backgrounds brought to first grade. 850 
children took part in a comprehensive testing program in 
14aertrude Hildreth, Readiness for School Beginners 
(New York: World Book Company, 1950), P• 243. 
15Barbara Haskell, At~., "The Relationship of Knowledge 
of Letter Names and Reading Achievement in Grade One" (unpublished 
Master's thesis, School of Education, Boston University, 1952). 
7 
~ September which included tests of: ability to name capital and 
lower-case letters, ability to give sounds for capital and lowee-
case letters and ability to write letters from dictation. Read-
ing achievement was measured in November. In each of the tests 
given "a study of the comnarison in achievement of upner and 
lower quartiles showed significqnt differences on all the tests 
given in September as well as the reading test given in November 
"16 in favor of those scoring high on the letter tests named. 
Hudak and Wentzel built a series of meaningful exercises 
to teach the names of the letters to 155 children in two differ-
ent commjnities in a two-week period at the beginning of first 
grade. One hundred fifty-four children in the same eommunities 
who were not taught the names of the letters at that time were 
used as controls. The authors concluded that "knowledge of 
letters before formal reading aids children in attaining success 
in beginning reading. This was evidenced by the fact that the 
children who knew twenty or more letters at the end of the 
experimental period of teaching were s unerior in reading achieve-
ment as measured by the Detroit Word Recognition test in May."l7 
The purpose of the Linehan study was to seek answers to 
the question: Do children learn to read more effectively when 
---~-----~---· --
16Katherine F. Boynton, et al., "Differences in Reading 
Background Brought to the First Grade" (unnublished Master's 
theses, School of Education, Boston University, 1954). 
17Elizabeth Hudak and Margaret Wentzel, "The Effect of 
Knowledge of Letter Names on Beginning Reading" (unnublished 
Master's thesis, School of Education, Boston University, 1955). 
initial instruction is given in letter forms, names, so~~ds in 
words, and phonics? It was concluded "that from the evidence 
8 
it apnears that the knowledge of letter names and sounds aid 
beginning reading significantly.nlB When tested individually in 
June, the experi~ental grouu showed statistically significant 
differences in all areas. 
Zajac used the exercises constructed by Hudak and 
Wentzel, nlus newly originated ones, in an exneriment with 150 
children in Plainville and Noroton to discover the effect of 
knowledge of letter names on reading achievement in grade one. 
Her control group was taught letters in the conventional way 
during the first year of school. ~he experimental group, who 
were taught letters early in the school year, showed a significant 
difference in their tests in reading in October, November and 
February. Their scores were much higher. 19 
One of the nurnoses of the Allen study was to measure 
the knowledge of letter names and sounds and relate the findings 
to reeding achievement of grade one in January. She concluded 
that "the reading achievement in January annears to be more 
closely related to knowledge of letter names and sounds than 
18Eleanor Barbara Linehan, "Early Instruction in Letter 
Names and Sounds as Related to Success in Beginning Reading" 
(unpublished Doctor's thesis, School of Education, Boston Univer-
sity, 1957). 
19:Mary Helen Zajac, "An Experiment to Determine the 
Effect of the Knowledge of Letter Names on Success in Beginning 
Reading" (unpublished Master's thesis, School of Education, 
Boston University, 1957}. 
9 
~ to abilities taught in the readiness workbooks of basal series.n20 
Durrell, in the First Grade Success Study states: 
Clinical services indicate that reading failures 
at first grade level are usually overcome when the 
following abilities were established through effect-
ive teaching: knowledge of letter names, ability to 
identify sounds in spoken words, and knowledge of 
applied phonics •••• 
Most reading difficulties can be prevented by 
an instructional program which nrovides ea.rly in-
struction in letter names and sounds, followed by 
annlied phonics and accomoanied by suitable nractice 
in meaningful sight vocabulary and aids to attentive 
silent reading •••• 
Quite different levels and content of instruction 
must be nrovided for the reading-readiness neriod; 
there are marked differences in learning rate, in 
levels of letter knowledge, and in ability to 
perceive sounds in words. 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
Early instruction in letter names and sounds 
produces a higher June reading achievement than 
does such instruction. given incidentally during 
the year. 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
Tests of knowledge of letter names at school 
entrance are the best pre~lctors of February and 
June reading achievement. 
Olson found that "Sentember tests which measure knowl-
edge of letter names provide the best prediction of February 
success in reading. All such tests show higher correlations 
with reading achievement than does mental age." He states that 
"all findings are consistent with the conclusion that early 
20Ruth J. Allen, et al., "The 
Factors to January ~irst Grade Reading 
Master's thesis, School of Education, 
Relationshin of Readiness 
Achievement" (unpublished 
Boston University, 1959). 
21 Donald D. Durrell, "Success in First Grade Reading" 
(Journal of Education, Donald D. Durrell, ed., Febraary, 1958}, 
CXL:2-6 
10 
teaching of letter names and of various asnects of phonics is 
essential to rapid progress in reading. There is no suooort 
for the assumotion that a sight vocabulary of 75 words should 
be established before word analysis instruction is given or 
22 that a mental age of seven is necessary for the use of ohonics." 
Gavel, in her study of the relationships between June 
reading achievements of 1506 first grade children and their 
September and February test scores tndicate that: 
September tests which predict June reading 
achievement are: writing letters dictated, naming 
letters, identifying letters named, and learning 
rate of words. 
February tests which nredict June reading 
achievement with correlations higher than .60 
are hearing sounds in words, apolied ohonics and 
sounding lower-case letters.23 
Linehan, in her report, stated that her experimental 
group, following a program of systematic presentation of 
letter knowledge and Phonics development with an incidental 
program of word recognition, and her control group, using a 
systematic nresentation of word recognition with an inctdental 
program of letter and Phonics develonment, were statistically 
different. February tests showed statistically significant 
differences favoring the exoerimental groups in all tests: 
oral readtng, silent reading, annlied Phonics, hearing sounds 
22Arthur v. Olson, "Success in First Grade Reading" 
(Journal of Bducation, Donald D. Durrell, ed., February, 1958), 
CXL :25-36. 
23sylvia R. Gavel, "Success in First Grade Reading, 
(~ournal of Education, Donald D. Durrell, ed., February, 1958), 
CXL:37-43. 
11 
in words, and all tests of letter knowledge. June achievements 
were also in favor of her exnerimental groun.24 
In view of the studies reported here, it would certainly 
a~near that knowledge of letter names is definitely significant 
in success in beginning reading. 
Auditory Discrimination 
Reading authorities are well aligned on their feelings 
towards the imnortance of auditory and visual discrimination 
to success in beginning reading. It would be imnossible to 
attempt to set down the thoughts of all the authorities on this 
subject. However, a few will be quoted here to show the need 
for good teaching of these two elements in both the nre-reading 
and early reading periods. 
As Nicholson so aptly stated: "Normal visual acuity 
does not guarantee good percentual ability; normal aural acuity 
is not necessarily an indicator of ability to hear likenesses 
25 
and sounds in words." Children must be taught to hear and to 
see, and this can be done by systematic training. 
Accordin~ to Yoakam: 
At school entrance children may vary widely in 
their knowledge of words, their speech habits, and 
their ability to think in words. This is due to 
incorrect speech forms they hear, lack of ear-
24Eleanor B. Linehan, "Success in First Grade Reading" 
(Journal of Education, Donald D. Durrell, ed., February, 1958), 
CXL:44-48 
25Alice Nicholson, "Background Abilities Related to 
Reading Success in First Grade" (unnublished Doctor's disser-
tation, School of Education, Boston University, 1957), P• 20. 
tr~ining, ~nd lack of practice and exoerience with 
correct speech. Unless they receive ~dequate per-
ceptual training, they will be handicapped in 
learning to re~d for some ye~rs to come. Eyen 
normal children need ~uditory training ~s well ~a 
training in visu~l discrimination.26 
12 
"Every te~cher should know that phonics is based on 
auditory ~cui ty: on 'hearing the sounds inwords'. How can one 
distinguish between sounds in words exceot by listening? By 
hearing them1" That is the-feeling of Anna D. Cordts, who con-
tinues by saying, "Experimentation shows that ~ccur~cy in visu~l 
oerceotion deoends uoon auditory discrimination between the 
sounds of words. And skill in ~uditory discrimination is devel-
oped by he~ring likenesses ~nd differences in words. Unless 
children le~rn to discriminate between the sounds in words, the 
groundwork in phonics is inadequ~te.n27 
The thoughts of Durrell on this subject ~re stated as 
follows: 
Two background ~bilities known to be important 
to beginning reading are visual-~nd auditory-dis-
crimination of word elements. The minimum require-
ment in the first background ability, that of v1su~l 
discrimination of word elements, aopears to be the 
abiltty to match letters. If the child cannot tell 
letters apart, it is futile for the teacher to 
attemnt to teach him words. He cannot att~ch mean-
ing and u~e to a word that he cannot recognize when 
he sees it a few seconds later. 
The second background ability, that of auditory 
nerceotion of word elements, is equally imoortant 
26Ger~ld Yoakam, "An OUnce of Prevention" (Journ~l 
~~ Edu~~t!on Res~~rch, October, 1953). XXXVII:l00-109. 
27Anna D. Cordts, "And Its All Known as Phonics" 
(!lement~ry English, October, 1955), PP• 376-378. 
to reading success but somewhat harder to observe 
and measure. It consists in being able to notice 
separate sounds in snoken words -- in the ability 
to identify the m-m-m sound in mother, most, magic, 
machine, for example. • •• 
Fortunately we know how to teach it to most 
children. The key is the ability to identify 
separate sounds at the beginning, ending, or middle 
of words. 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
Since instruction in ear training as reading-
readiness is of relatively recent origin, most basal 
readin~ systems fail to nrovide adequate instruction 
to establish the ability. The teacher will usually 
need to provide large amo~~ts of supplementary 
practice for most pupils. 
In 1940, Murphy found that when ch~.ldren were given 
systematic teaching to improve auditory discrimination, the 
imnrovement was ranid.29 
13 
In her study of 1943 it was concluded that a combin-
ation of visual and auditory training was significantly more 
effective than auditory training alone or visual training alone, 
even though these, when given alone, were more effective than 
when neither was carried out. She stated that, "At every 
measuring period after the auditory and visual discrimination 
exercises had been given, the experimental grouns showed 
statistically significant superiority in reading achievement to 
the control group •••• Many children have difficulty in read-
ing because they lack the ability to see and hear likenesses in 
28nonald D. Durrell, Qn. cit., pp. 42, 82. 
29Helen A. Murphy, "An Evaluation of Exercises for 
DeveloPing Auditory Discrimination in Beginning Reading" 
(unnublished Master's thesis, School of Education, Boston 
University, 1940). 
30 
words." 
Murphy and Junkins say that: "ability in auditory 
analysis of word elements appears to be a primary factor in 
14 
success in beginning reading. Any study of children's errors in 
oral reading will reveal difficulties in visual discrimination 
of letters and words. A child who cannot tell 'm' from 'n' is 
likely to confuse 'mice r with 'nice', etc. n31 
Durrell and Murnhy state the imnortance of the ability 
to notice separate sounds in snoken woras on the basis of their 
observations in the Boston University Reading Clinic. 
Almost every child who comes to the clinic with 
a reading achievement below first grade has a marked 
inability to discri~inate sounds in words. Children 
who are severely handicanned in this ability seldom 
achieve pri~er level in reading. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
Although there are many factors which combine to 
determine the child's success in learning to read, 
it is apparent that his ability to notice the sepa-
rate sounds in spoken words is a highly important 
one.32 
Building Word Power makes a direct association between 
auditory elements and letter names without an intervening step 
of "sounding", and is an excellent book to aid teachers in their 
30Helen A. Murnhy, "An Evaluation of the Effect of 
Specific Training in Auditory and Visual Discrimination of Be-
ginning Reading" (unnublished Doctor's theses, School of 
Education, Boston University, 1943}. 
31Helen A. Murnhy and Kathryn M. "'unkins, "Increasing 
the Hate of Learning in First Grade Reading" (Education, 
September, 1941}, LXII:31-37. 
32 Donald D. Durrell, Helen A. Murphy, "Factors in Read-
ing Readiness and Reading Disability" (Education, May, 1953), 
XXXIII:560. 
15 
work with auditory discrimination.33 
"The ability to discriminate between the forms of words 
and between the sounds of words is a nrerequisite to the develon-
ment of word nercention," says Betts. "This ability to notice 
likenesses and differences among word forms is related to re-
tention or memory. 7hen the child is a noor observer of like-
nesses among things, and among word forms, he is likely to have 
considerable difficulty in Requiring a stock of sight words 
during initial reading instruction."34 
He states: 
The ability to hear likenesses and differences 
among the sounds of words annears to be a fgctor 
in readiness for reading. • • • Accurate auditory 
discrimination contributes to good speech habits 
and to an awareness gt speech sounds so essential 
to nhonetic insight. 
In his list of eighteen requirements which would make 
the teaching of reading to beginners a less complex task if 
every child met most of the requirements, three are narticularly 
important: (1} ability to make auditory discriminations suf-
ficiently well to acquire nhonic techniques for word recognition, 
(2) a level of visual efficiency sufficient to permit the rapid 
develonment of specific visual skills required in reading, and 
33Donald D. Durrell, Helen B. Sullivan, and Helen A. 
Murphy, Building Word Power (New York : World Book Company, 194 5), 
P• 1 
34Emmett A. Betts, ~undations of Reading Instruction 
New York: American Book Company, 1946), P• 331. 
35Ibid. 
16 
(3) ability to make visual discriminations sufficiently well to 
acquire reasonably ranid control over sight words and visual 
analysis techniques. 36 
Gray contends that: "before children begin actual read-
ing, they should have many experiences in listening to the sounds 
that occur in spoken words and in discriminating between them • 
• • • They should be able to hear and to discriminate between 
initial, medial, and final sounds in snoken words •••• Auditory 
nercention of significant sounds is basic to nhonetic analysis 
37 
and should be emnhasized throughout a program in word analysis." 
Broom believes that: "phonics instruction is now gener-
ally recognized to be an imnor'bl nt aid in effective reading. 
Independent recognition of words is of prime imnortance in read-
ing success. One of the most effective means of word recognition 
is the annlication of phonics •••• Formal work in phonics should 
be preceded by ear training, i.e., hearing like and unlike 
sounds. 38 
Monroe studied the influence of noor auditory discrim-
ination of reading-defective cases at the Institute for Juvenile 
Research in 1932 and found that lack of nrecise auditory dis-
crimination imneded the learning which involved auditory im-
..... __ . ----
36Emmett A. Betts, "Faetors in Readiness for Reading" 
(Educational Administration and Sunervision, Anril 1943), 
XXIX :199-22.7.- ·-
37 William s. Gray, ~be1r Own 1n Reading (Chicago: 
Scott Foresman and Company, 1960), p. 40. 
38M.E. Broom, "et al., Effective Reading Instrl.!c_tio_n 
(New York: McGraw-Hill Book Comnany, Inc., 1951 ), P• 182. 
17 
pressions. The correlation obtained was higher than were any 
of the other scores on a battery which included tests in language, 
t 1 1 d t -· l ti kill 39 mo or, v sua , an ar ,_LCU __ a _on s s. 
Dolch and Bloomster worked on ear training and decided 
it may begin early. They believed that children can learn to 
notice similarities between sounds before a phonics program is 
actually in use. 40 
MOnroe believes that many children have reading dif-
ficulties thAt could have been prevented if the children had 
been given opnortunity to develon the auditory skills slowly, 
sten by sten, throughout the entire reading-readiness program 
of the kindergarten and first grades. "Long before the child is 
exnected to use the auditory skills in read-tng, his concents of 
sounds have been growing and maturing. Comnaring sounds of words 
has become such a part of his thinking that he can readily call 
to mind many words that begin with the same sound (such as ball, 
41 boy, box, bunny)." 
In the words of Strang and Bracken: 
Recent research has shown that visual and auditory 
percention are clearly related to regding success, 
perhans even more so than mental age. Auditory per-
cention and discrimination are therefore important 
narts of a comprehensive word analysis nrogram. 
39Marion Monroe, Cb1Jcren Wbo Cannot Read (Chicago: 
Uriiversity of Chicago Press, 19:32),- m). 93-95. -
40E. W. Dolch, and M. Bloomster, "Phonic Readiness" 
(Elementary School Jouraal, November, 1937), XXXVIII:201-205. 
41 Marion Monroe, op. c-tt., p. 126. 
Children first need heln in hearing the sounds of 
words they have been using.42 
18 
These are but a few of the opinions about auditory per-
ception. They show the need for teaching and strengthening this 
ability even in the pre-reading period. 
Visual Discrimination 
There is more to visual discrimination than simnly 
seeing. ~he eyes may see well but not nerceive what they are 
seeing. A little has already been said about visual discrim-
ination, along with auditory discrimination, because in nre-
reading, and early tenching of reading, the two have a definite 
affinity for each other. 
Durrell says: 
Training in visual discrimination should be pro-
vided before the child tries to establish a sight 
vocabulary. A child who does not have the percept-
ual background simply becomes confused in trying to 
acquire a "sight vocabulary of seventy-five words," 
which is the usual nrescription. 
Since words and letters look so much alike to 
the child, a familiarity with the differences in the 
forms of letters is essential to success in first-
grade reading. Some children come to first grade 
with considerable exnerience with letters and words. 
They know the names of both canital and lower-case 
letters, can write all of them without cony, and 
may be able to read nrimers and write several words. 
Other children have had no interest or exnerience 
in these things and are unable even to match letters 
correctly. 
42Ruth Strang and Dorothy K. Bracken, Making Better 
Readers (Boston: D. C. Heath and Company, 1957), n. 28. 
Instruction in sight vocabulary need not be 
delayed until children know the names of all 
letters. However, children should be able to 
identify letters from memory and should be able 
to match words accurately. If the child does not 
see differences in letters, he will constantly 
stumble in his sight vocabulary. 
The introduction of new words before accurate 
visual discrimination of letters and words is 
established must be very slow. The child could 
easily become confused and discouraged by the 
"differ~~t names" of words which look the same 
to him. 
19 
Johnson observes that: "deficiencies in ability to make 
visual discrimination of word and letter forms and in ability 
to discriminate certain speech sounds annear to be characteristic 
of severely retarded readers."44 She feels that all readind dis-
ability cases should be tested thoroughly for ability to dis-
criminate letter and word forms and that if this ability is faulty 
that these should be taught before going farther. 
Burton contends that "vision" is a nroduct of growth 
and develomnent. vre acquire vision through experience in using 
our eyes. • • • Consequently, seeing becomes a nroblem in 
education ••••• There are many punils with healthy, normal eyes 
who need attention simnly because they never have. learned to use 
their eyes effectively." 
Today the term vision education refers to an 
educational nrogram designed to heln nunils make 
43 Donald D. Durrell, on. ctt., nn. 228, 53-54, 72. 
44 Marjorie s. Johnson, n 1\ Study of Diagnostic and Re-
medial Procedures in a Reading Clinic Laboratory School" 
(Journal of ECil!.catt..Q_n~l R_e.~-~-~rch, April, 19 55), XLVIII :565-578. 
more efficient use of the visual nrocess and to 
develop greater visual nower.45 
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Hester believes that in evaluating reading readiness, 
four distinct stages can be observed. "The fourth stage calls 
for the highest form of differentiation, that of the discrimin-
ation of word forms. Practice with snecific word forms is 
necessary inorder that the child achieve this highest 1eve1~46 
This author denlores the fact that many commercial reading-
readiness orograms and many teachers omit this most important 
. step. 
McKee maintains that it is unfortunate that the majority 
of exercises in visual discrimination to be found in most courses 
of study center the child's attention on large objects rather 
than upon dtstinguishing between forms of printed words, parts 
of words, and letters. For those whose discriminatory newer is 
retarded, however, he feels that practice with large forms should 
47 be given. 
According to Yoakam: 
Words are commonly recognized as wholes by their 
general configuration or pattern. Different elements 
contribute to the general pattern which the word 
presents to the reader. When the reader fails to 
recognize a word, he must sto~ and analyze it. 
Visual analysis reveals ~eculiarities of size and 
form. These peculiarities give clues as to the 
identity of the words. Familiar visual elements 
-------·-----
School 
45williarn Burton, on. cit., P• 414. 
46 Kathleen B. Hester, £.12..~£,tt., p. 56. 
47Paul McKee, The Teachin~ Re~ding_in ~p.e _El~ntary 
(Boston: Houghton Mifflin Co:rnpany, 1948), n. 147. 
are fused or blended into a whole, and the word is 
then pronounced and recognized. Later, phonetic 
symbols are identified and used as clues to the 
recognition of words: and finally the trained reader 
commonly uses syllabic analysis in breaking down 
and fus4gg parts in order to nronounce and -·recognize 
a word. 
Hildreth contends that visual and oral clues operate 
simultaneously, but the more familiar the word, the greater 
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the use of recall from visual clues alone. "The two visual clues 
that aid recall of familiar words and serve to distinguish among 
them are (1) length and general configuration, (2) individual 
letters and letter grouns. Somet~mes a glimnse at the total 
configuration suffices as clue. Words are not recognized solely 
by silhouette or nattern, but also by significant narts or cer-
tain letters. Initial letters and final letters give very im-
portant clues. The forenarts of words become the dominant clues 
because the eye movements travel in a left-to-right direction 
as do the letters within the words."49 
Left-toRight Eye Movement 
If children are consistently taught to look at nrinted 
materials from left to right the problem of reversals and con-
fusions in words will be annreciably lessened. Kindergarten is 
none too soon to begin teaching this imnortant ability • 
• 
48Gerald Yoakam, Basal Reading Instruction (New York: 
McGraw Hill Book Comnany, Inc., 1955), p. 49. 
49Gertrude Hildreth, T~ach~ng Read~~ (New York: 
Holt, Rinehart and Winston, 1958), pp. 109-116. 
Accordin~ to Artley : 
A good reading-readiness progrrum, during the 
latter half of kindergarten and early first grade, 
will help each child develop left-to-right eye move-
ments and eye and hand coordination.50 
Bond and Tinker set forth their views. 
At school, during the pre-reading activities, a 
child is ordinarily given specific and systematic 
instruction so that he will develoo the habit of 
orienting himself to the left-to-right direction in 
perceptual acyivities. To facilitate this, the child 
should be taught to identify his right and left hand. 
His attention should be called constantly to the 
fact that words proceed from left to right •••• 
For example, as the teacher writes on the blackboard, 
the child can be shown that the words are formed 
from left to right. • • • An essential aspect of 
ore-reading instruction is to set uo this oroner 
directional orientation. 
It is undoubtedly heloful for the child to sense 
early that, in the readin~ situation, one orogresses 
from left to right. When work to develoo word 
recognition begins, the teacher's task is much easier 
if all puoils have clear concents ot left, right, 
and progression from left to right.ol 
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Teaching and strengthening of the foregoing abilities 
should begin during the very imnortant kindergarten year before 
formal reading begins. 
Harrison declares: 
The kindergarten year in the child's elementary 
school experiences should no longer be a detached 
and idealized unit, given only to a few nrivileged 
children, but should be considered in its importance 
and relationshin to the rest of the elementary school. 
One of the most imnortant contributions to the child 
50A. Sterling Artley, Your Child_Lear~s to Read 
(New York: Scott, Foresman and Comnany, 1953), P• 10. 
51auy L. Bond and Miles A. Tinker, Reading Difficulties: 
Their Di~~sis and CorregtiC1_n,_(New York: Apnleton-Century-
~ Crofts, Inc., 1957}, nP. 10, 304-305. 
is its training in readiness to read. This should 
not be haohazard, accidental tyoe of training but 
rather a well-planned oro§2am woven into the curric-
ulum of the entire year. 
Guy Wagner says: 
The kindergarten largely is a readiness pertod 
in which, through many interesting and realistic 
experiences, the children are "readied" for the 
more systematic academic work of the first grade. 
Outstanding tyoes of readiness activities are those 
which build a background for successful experiences 
in learning to read the urinted word.53 
Artley believes that: 
In kindergarten, children play many games that 
call for looking from left to right, snotting dif-
ferences •••• and noticing details. Gradually 
the habit of comparing details leads to the ability 
to notice the tiny differences between letters and 
between words. 
Closely connected with learning to read is the 
ability to remember. 0 ne has to remember what one 
sees and hears in order to read: one has to remem-
ber what one reads or hears read in order to under-
stand and follow stories. Memory is basic to all 
learning. The kindergarten teacher cannot increase 
a child's innate uower to remember, but she will 
try to strengthen it so that he will use it to its 
greatest caoacity.54 
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In a discussion of reading-readiness in the kindergarten 
Cowin declares, "always keeping in mind the prime objective of 
the kindergarten, the teacher can also introduce some activity 
directly related to producing readiness for first grade subject 
matter. • • • The teacher must be aware of what constitutes true 
52M. Lucile Harrison, Reading Readiness (Boston: 
Houghton Mifflin Comoany, 1939), o. 58. 
53Guy Wagner, "What Schools are Ddling" (Education, 
October, 1959), LXXX:l24-125. 
54A. Sterlin~ Artley, on. cit., on. 28-29. 
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~ readiness training and must be ready to introduce this training 
into the daily program at every opportunity.n55 
Wilson cites: "further evidence that kindergarten chil-
dren were ready for and interested in letters and reading was 
found in the keen interest that nearly every child took in, 
and maintained in, the individual letter and reading tests. This 
lively and serious desire to learn letters and words on the part 
of the children who were under no formal compulsion to learn to 
read, was one of the most convincing arguments that the forms 
and the sounds of the basic symbols of reading have a vi tal 
place in beginning reading. It seems probable that most teachers 
underestimate the long and difficult processes involved in 
mastering letter forms and sounds. • • • It seems irrational to 
suonose thAt children can learn these forms easily and painlessly. 
Still more irrational seems the theory that these confusing, and 
to the young child, well-nigh numberless, forms should be learned 
without bringing attention directly to them." 56 
Since learning to read is so very, very important, it 
is the kindergarten teacher's duty to nrovide the best pre-
reading training possible to help build success in beginning 
reading and to cut to the very minimum early reading failures. 
55shirley Cowin, "Reading Readiness Through Kindergarten 
Experlence 11 (Elementary School Journal, October, 1951), LIT: 
96-99. 
56 Frank rr. Wilson, et al., op. cit., XXXVIII:442-447. 
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These material have been gathered together to heln the 
kindergarten teacher in her efforts to do an excellent job of 
teaching auditory and visual discrimination, knowledge of letter 
names and letter sounds, and left-to-right eye movements so that 
first-grade reading will be a nrofitable experience for all the 
first-grade children. 
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CHAPTER II 
MATERIALS DEVELOPED 
AND 
METHODS OF TEACHING THESE MATERIALS 
Introduction to Learning Letter Names and Sounds in Kindergarten 
Reading Readiness workbooks are good for many purposes: 
• • • to give a child early experience in handling 
a book, in using specific language sentence patterns, 
and in interpreting simnle pictures, 
• • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • developing visual, auditory, and motor skills, 
promoting growth in oral language, etc.l 
However, in most readiness books, very few nages are devoted to 
auditory and visual discrimination of beginning sounds. (Seldom 
more than three pages.) 
Kindergarten children of today, on the whole, have a 
much better background of reading-readiness than the children of 
even ten years ago. They a~e usually ready for some good thorough 
teaching in the realm of auditory and visual discrimination. The 
writer is of the firm belief that auditory discrimination should 
start with listening to the way words begin. Most reading-
lwilliam s. GrQ1, Marion Monroe, A. Sterl Artley, 
"We Read Pictures", Teacher's Guide, (New Jersey, Scott Foresman 
and Company, 1956). pp. 6-7. 
- 28 -
29 
~ readiness workbooks introduce rhyming words first. It is taken 
for granted that children have heard nursery rhymes before enter-
ing school and that rhyming words are easy to listen for. It 
seems to the writer that fewer and fewer kindergarten children 
come to school with a nrevious knowledge of nursery rhymes. In 
reading and in writing, the natural progression is from left to 
right: from beginning to end. In the first grade this left-to-
right progression is stressed from the very start of reading, and 
beginning sounds are nresented before medial and ending sounds. 
Therefore, it does seem logical to present auditory discrimination 
and visual discrimination of sounds and letters in the same manner 
in kindergarten. 
There are many, different, good ways of teaching children 
to listen for sounds, but, following, is one way that was used 
successfully by the writer. 
FROM THE FIRST DAV OF SCHOOL 
1. Have name cards (first names) prepared for the children 
to keen on their tables in front of them. Be sure they are 
written as the children will learn to write them later, with a 
capital letter followed by lower case letters. 
a. Talk about names and their imnortance. 
b. Have the children look carefUlly at the cards to 
see how their names look. 
c. l•fri te teacher's name on the board and t11lk 
about itslength, how it begins, etc. The word 
canital and small may be used from the very 
beginning to show the difference in the letters. 
The teacher may exnlain that the canital letters 
are used to begin the very imnortant words such 
as names because names are so very imnortant. 
(Discuss importance of names often.) 
d. For roll call, name cards may be on the teach-
er's desk. The teacher calls a child's name. 
The child receives the name card, looks at it 
carefully, noting how it begins, how long it 
is, etc. 
e. Later the teacher may hold up the name card 
for the child to recognize. If a name isn't 
recognized, the teacher calls the name and 
again calls certain fegtures of it to the 
attention of the child. 
f. Play games using the name cards. 
g. When choosing children for snecial duties 
(nassing out straws, passing milk, first to 
wash hands, etc.) hold un the child's name 
card instead of calling the name. 
h. Call to the children's attention that names 
always begin with canital letters. 
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FROM THE VERY BEGINNING USE UPPER .\""ill L01~JER CASE LETTERS IN NAMES 
Some children may have learned to write or nrint their 
names at home using all canital letters. Explain that there is 
always more than one way to do things and that it isn't wrong to 
write names in that manner. HO~~VER, at school they are going 
to learn to write the way all children write their names in school, 
with a caoital letter at the beginning and small letters for the 
rest of the name. They will learn to write their names later as 
they are written on their name cards and their teacher will show 
them how. (A form letter to parents explaining this may be sent 
out. On each letter the child's name is written as it will be 
written in school ~~d it should be called to the attention of 
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the parents that if the child writes his name at home it would 
be best for him to write it in this manner so that he will not 
become confused. 
i. If two or more children's names begin alike, 
say those names ••••• Have the children close 
their eyes and listen while the names are 
repeated to see how they sound alike at the 
beginning. 
(1) Have children open their eyes and watch 
teacher's lips as she says each of the 
two names. Notice the way the lips are 
placed to begin each name. 
(2) Have the children S8Y the two names and 
see how their lips form the first sound 
of each name and how their lips feel at 
the beginning of each name. 
j. Write the two, three, or more names, on the 
board or an easel pad, showing where the names 
begin and how they move to the right (children 
should be trained from the very start to know 
their left and their right hand). 
k. Ha_ve the children look at the first letter of 
each name. Someone will be sure to say that 
they are the same. (DTaw a line under the 
first letter in each name to stress it. Color-
ed chalk may be used for this. Again stress 
the left-to-right movement in drawing the line. 
A child may be asked to draw the lines. Be 
sure to start his hand moving from left to 
right. Colored chalk may be used to go over 
the beginning letter of each name to make that 
letter stand out.) 
1. Make the same letter on another part of the chalk 
board and say the letter as you make it. Also 
show the same letter in lower case and exulain 
that this is the way it usually looks when it 
is not at the beginning of names, etc. 
m. Have children use their uointer fingers and 
trace the letter in the air simultaneously 
(teacher making the letter, explaining where 
it begins, etc.) and say the letter at the 
same time. (Three times is sufficient to 
trace the letter at any one sitting.) 
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Do the above five steps repeatedly until the children 
have had the opportunity to hear the beginning sounds of all the 
names, say the beginning letter of all the names, and practice 
making the letters in the air. 
n. After the children have Practiced writing 
letters in the air, hAve them write them 
with their pointer finger on their desk or 
table. This will give-them the feel of 
writing the letter. The teacher should 
circulate to watch the fingers and to guide 
those that need guiding. 
It is wise to save names that begin with controversial 
letters until last; for instance: Gail and Gerald. If there 
are no conflicts such as these, do not mention them e.t this time. 
HOWEVER, if conflicts in sound do occur, say the two names, 
write them on the board, ask the children if they notice anything 
strange about them. Some child will say that the beginning 
letters are the same but that the names don't sound the same at 
the beginning. Now is the time to tell the children that certain 
letters have more than one sound. 
After all the CAnital letters in the children's names 
have been introduced (along with their lower case counterparts) 
pick out the vowels that are common to their names and introduce 
these without going into their sounds at first. Just show how 
they are made and tell their names. 
The children will have been trying out wr~. ting their 
names much before all these steps have been completed and they 
should be encouraged to write their names with black crayon as 
it fits little fingers well and is handy most of the time, on the 
back of all their art papers, etc. Even if a child can write but 
33 
the initial consonant, he should be encouraged and nraised, and 
the teacher can write the remainder of the name. 
IT IS NOT WISE AT FIRST TO HAVE LINES ON TRB PAPER AND TO INSIST 
TH~T CHILDREN STAY WITHIN THE LI:-ms. Motor skills of children 
of this age are not as finely developed as they will be later. 
However, before the end of the ktndergarten year most of the 
children will be ready to try nlacing letters between lines. 
A teacher can tell when the children are ready for this by simnle 
observation. Children should not be forced, but will work into 
it at their own sneed of manual dexterity. 
2. After the names of the children have been nresented 
and worked with, or during the time the names are being presented, 
other words can be called to the children's attention that begin 
the same as their names. 
a. Names of other peonle imnortant in the child's 
life: the principal, other kindergarten 
teachers, other teachers in the building, the 
custodians, the sunerintendent, the nurse, the 
school doctor, their mother's and dad's names, 
etc. 
b. Names of the streets the children live on and 
the name of the street where the school is. 
c. Name of their town or city and surroundtng 
towns. 
d. Name of the imnortant river or rivers in the 
vicinity. 
e. Names of the days of the week as they are 
introduced. 
(1) Monday, along with Mary, Martha, and 
M names 
(2) Wednesday, along with William, Walter 
and other W names, etc. 
34 
These '·mrds can be written under the children's names. 
Attention should be called to the way they sound alike at the 
beginning. Attention should be called to the letter name and the 
way that beginning letter looks. 
f. Names of thed ays of the months, snecial days, 
such as Columbus Day, Hallowe'en, Christmas, 
etc., may be nresented in the same manner. 
g. Names of i terns brought in for the science 
table ca.n be written on the board and com-
Dared as to the beginning sounds with the 
children's names. For examnle: nuts, can be 
comnared with Nan, Nancy, November, etc. Here, 
it can be exnlained why nuts does not begin with 
a canital letter. This will not confuse the 
children if both canitals and lower case letters 
are well nresented from the very beginning and 
the reasons for the use of the canital letters 
stressen. 
Do as much comnaring of beginning sounds as you can 
comfortably bring into the daily routine (at least one item 
daily). 
Be sure to make good use of the chalkboard or easel 
pad to show left-to-±light progression and to he.ve the children 
understand that words have meaning when snoken and when written. 
After Christmas, or when the children are really settled 
into school livi.ng, and can listen to directions well, b<CJgin a 
formal period of sounds and letter names daily. ~hese neriods 
should run from ten to fifteen minutes. This will in no way in-
terfere with the usual routine of a well-rounded kindergarten 
program and will add to its effectiveness tremendously. 
PLANNED PROGRAM 
FOR 
TEACHING LETTER NAMES AND SOUNDS 
IN KINDERGARTEN 
I. Materials: 
Planned Program 
for 
Teaching Letter Names and Sounds 
in Kindergarten 
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A. Picture charts for each beginning consonant sound that 
can be pictured. (Bb, Cc, Dd, Ff, Gg, Hh, Jj, Ll, Mm, 
Nn, Pp, Rr, Ss, Tt, Vv, Ww) 
B. Word cards to match the names of each nicture on each 
chart 
c. Worksheets using each beginning letter sound 
D. Picture dictionary (for class use) 
E. Children's individual nicture dictionaries. 
F. Large sheets of newsnrint for nicture charts to be 
made by the children 
G. Assorted games and devices to teach both sounds and 
names of the letters. 
II. Objectives 
A. Development of auditory discrimination 
B. Develonment of visual discrimination 
C. Development of a knowledge of the letter names, both 
canital and lower case and when each should be used 
D. Buildtng of a large and varied vocabulary (the nicture 
charts And work sheets are excellent for this when 
discussions of controversial nictures are encouraged 
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E. Develoning listening skills: listening to directions, 
listening for beginning sounds in words, and later 
listening for the middle and ending sounds depending 
upon the maturity and development of the children 
F. Development of the ability to follow directions 
G. Development of visual memory 
1. Through the use of charts 
2. Through the use of games 
H. Development of a knowledge that words are talk written 
down 
I. Development of the knowledge that letters have sounds 
and that words are made up of sounds 
l• Development of the knowledge that words may begin 
alike or differently 
K. Development of the ability to think 
1. Thinking the words before saying them aloud, as 
a preliminary to silent reading in grade one 
2. Thinking carefully to discriminate between sounds 
in words 
3. Thinking carefully to ascertain whether a Picture 
may be called one thing or should be called by 
a different name to fit the circumstance. 
For instance: Meat must be called meat when it 
is beginning with the M sound. However, it may 
be bacon when it begins with the B sound, or Ham 
when it begins with the H sound. 
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III. Use of picture charts and work sheets for teaching begin-
ning sounds and letter names 
A. Materials: 
1. Manila or colored nastel tagboard, 18" x 18" 
2. Magazines, nicture books, etc., that can be cut up 
c·. Word cards to match the names printed under each 
nicture 
a. To be used in matching games 
4. Magic marker for lettering 
B. Directions 
1. Cut out as many pictures as nossible that begin 
with the sound introduced. Paste carefully on the 
tagboard 
2. Print the name of each nicture beneath it 
3. Print a large canital letter and a lower-case 
letter in the upner left-hand corner of the tag-
board 
4. Print the names of the children whose names begin 
with this letter sound on a smaller niece of tag-
board that can be placed on, or near, the picture 
chart when this letter is introduced. If this 
chart is kent separate from the nicture chart it 
may be changed when ever desired and the picture 
chart may be used year after year. 
5. A new chart may be introduced weekly and then left 
where the children can see it and study it. The 
sounds and letter names should be reviewed often. 
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6. The children's own charts should be allowed to grow. 
They can be Placed one on top of the other and added 
to as uictures are brought in by the children. 
e.. The teacher may have one child make the large 
capital B (or whatever letter is being worked on) 
with colored crayon, or magic marker, and another 
child may make the lower case, corresuonding 
letter with a different color. This will make 
the children's chart exclusively theirs. 
b. The childr:m should discuss the arrangement of 
their charts. Neat cutting, neat pasting, etc., 
should be stressed. The childr~n should be given 
help only when they need or ask for it so that 
they will feel a sense of ownershin. 
c. The children should be encouraged to bring in new 
pictures and words. Magazines should be available 
so that nictures may be found and cut out in school. 
c. Steps in using the picture charts and the worksheets 
FIRST DAY -- Using the prepared chart for visual and auditory 
memory 
1. Show the urepared chart so that all may see -- move 
around the room slowly so that every child has the 
onuortunity to get a good look at the uictures. 
Look at the Dictures on this chart very carefully. 
They all begin with the sound that the letter B makes 
in Barbara, Beverly, Bobby, Billy, etc. 
Think very carefully and see how many of these uictures 
you can remember when I nut the chart down.. (Remenber 
that when you think, it is done way un here (point) 
in your mind. I can't hear what you are thinking. 
Your lips are shut tight and your tongue doesn't move. 
You don't tell anyone what you are thinking. Remember, 
you think to yourself and for yourself. Don't say a 
word until I have put the chart down and ask you to 
tell me something.) 
Lay the chart face down on the table when everyone has 
had a good opportunity to study it. 
40 
Now, let 1 s see what wonderful thinkers you are. Whs.t 
pictures do you remember? 
Call on the children -- one word to each child until 
everyone has had an onnortunity to tell a word or until 
no more words are remembered. Ask the shy children, 
the less apt children, and the slower thinking children 
first so they will have an onnortunity to give their 
answers while the pictures are still fresh in their 
minds. Save the best thinkers until last. If a child 
gives a word that begins wi f~h the same sound but is not 
on the chart, praise him highly for good thinking. 
That word wasn't on our chert but it does begin just 
like Barbara and Beverly. That was wonderful thinking 
to think of a different word that begins with B. 
When no more nicture names are recalled, again show 
the chart and have the children name the pictures that 
were missed. 
·which nic ture s did we forget.. We rerrJerrJbered most of 
them cHdn 't we. Perhans ne:xt time we can remember 
even more. 
Have the children listen carefully as the teacher says 
each word on the chart. 
Watch my lins and listen carefully as I say the picture 
words. Notice how my lins start each word in the same 
way. 
Have the children say each word after the teacher says 
it. 
Say the words after me. Notice how your lins begin 
each word. See ~ow your lins feel when they begin the 
words. 
Place the chart, along with the children's name chart, 
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in a conspicuous nlace where the children can look at 
it from time to time. 
I am going to nut the nicture chart un here where you 
can all see it. These words all begin with "B" and so 
do these names on the little chart. 
Try to remember just as many B words as you can to tell 
Mother and Daddy when you get home today. Maybe .they 
will know a few more tha.t you can tell us about to-
morrow. If Mother has some old magazines at horne, ask 
her to heln you to find and cut out some nictures that 
start with the sound of "B". See how many you can 
bring to school tomorrow. I am going to nut un a large 
sheet of naner so that you can paste your nictures on 
your own nicture chart just as I did on my nicture 
chart. 
Put the large niece of newsprint up in a soot where it 
is easily available and where the children can reach 
it. 
SECOND DAY remembering words that begin with the "B" sound 
and beginning the children's nicture chart of "B" 
sound words. 
Let's see how many words you can remember that begin 
with the "B" sound like Barbara and Beverly. (Have the 
sound chart hidden) 
write the words on the chalkboard or easel as they are 
named. 
Watch carefully as I write the word you are telling me. 
It begins here at the left and moves forward toward the 
right like this. 
The left-to-right movement of words should be stressed 
and brought to the children's attention often to teach 
the correct eye movement in reading words. 
Use the children's names as key words. 
Each time a word is given by the children, the children 
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say the key word and the new word and listen for their 
beginning sound. 
Listen carefully to see if the word you chose begins 
like Barbara. 
Let's say the words together. Barbara-- baby 
Watch my lips as we say them once more. Feel your 
lins and see how they start the two words. Barbara 
baby 
Do this with each word so that the children will really 
listen for, and hear, the beginning sound. 
After each new word is written on the board, sweep your 
hand under the word from left to right and say the word. 
Listen while I say the word. Watch carefully. 
Then have everyone say the word to themselves (thlnking 
the word as you sween your hand from left to right). 
Be sure that everyone knows the meaning of the word 
"think" as this will be of great benefit to them when 
they begin silent reading in the first grade. 
This time I want you to think the word with rne as I 
sween my hand under it. 
Now, let's say the word softly, all together. (Again 
sweep your hand from left to right under the word.) 
If a word is given that does not begin with the "B" 
sound, have the children listen to it along with the 
key word to see if it sounds the same at the beginning. 
Then, write the word and call attention to the fact 
that it begins with a different letter. 
If a K word is given when the sound of C is introduced 
and the children have noticed that the key word and the 
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new word sound the same at the beginning write the word 
on the board even though it doesn't begin with C and 
exPlain that the two letters often have the same sound. 
Introduce K at a different time and show some words that 
begin with K. 
THIRD DAY -- How to make the letter 
Watch my hand closely as I make a CB.nital B.. (illustrate) 
Now, everyone use his notnter finp;er and make the canltal 
B up in the air along with me. (The teacher turns so 
that she is facing the way the children are facing so 
they may follow the motion of her hand.) 
Now, let's write the canital Bon our tables with our 
nointer finger. Readyl Start at the ton. Down toward 
your tummy. Lift your finger. Start at the ton again. 
A big fat tu~~ to the front and then another big fat 
tummy. 
GoodJ Let's try it once more. {Watch as the children 
make the letters and guide a few hands. 
Let's have four neeDle come to the board and rrake a 
cani tal B. Everyone at your table wa.tch <'nd write a 
canltal B on your tahle with your notnter finger as 
these children do it on the board. 
If a child begins incorrectly, show him how by guiding 
his hand and then have him make another B just like it. 
Be very generous with warm, sincere praise. Correction 
should be done carefully and lnconsnicuously. 
The children should take turns at the board. 
Repeat the above procedure with the lower case ''b ". 
Let's very quickly see how many words we can think of 
that begin with the B sound and I will write them very 
quickly on the board. ( QJ.ick review. ) 
FOURTH DAY Introduction of work sheet using the letter that 
has been introduced 
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It is important that all the children do this work 
together as it is an excellent way to teach listening 
and following directions and to build up good work 
habits from the very beginning. 
What letter do you see at the ton of your naner today? 
Today we are going to trace this letter, the canital 
B and the lower case b and then we are going to find 
all the nictures on this nage that begin wit!1 the "B" 
sound. We are going to have to think carefully and to 
follow directions carefully. 
Take out your red crayon. 
Let's trace the canital B with our red crayon. Where 
shall we start? ~.Yhat shall we do next'? Let's do it 
together. Begin at the ton and make a straight line 
down toward your tummy. Lift your crayon. Make the 
first tummy to the right. Make the second tummy to 
the right. 
Now, let's do the lower case b. Start at the ton and 
go down toward your tummies. Swing un arotP1d to the 
right and make a small circle. 
Let's nut on our thinking cans. Re~ember all the words 
we have learned that begin with the "B" sound. Think 
very carefully and then put your nointer finger on a 
ryicture that 'begins with the "R" sound. Don't say a 
word. Just think of the nicture and nut your finger 
on it. Be careful not to let ~r:tyone hear you say the 
word. Just thiruc it un in vour mind and don't let it 
out. Don't let the nicture s fool you bec11use S•)me of 
them do not begin with the ''B" sound R.S in Barbara And 
Beverly .. 
The teacher walks around observing and calls on someone 
who has pointed to a correct nicture. Call on the slow-
er learning children whenever they have a finger point-
ing to a correct nicture. (It is very i~ortant that 
no wrong answer be given at this time so that children 
hear only the correct beginning sounds.) 
ListenJ Barbara - bacon. Did they begin alU-e? Say 
them softly with Me. Barb1=1.ra. -- b1=1con. Notice how 
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your lips are just the same when you start each word. 
Pick uo your green crayon. Draw a green circle around 
the nicture of "bacon". 
Repeat this nrocedure until all the ttB" words have been 
found, changing colors each time so that each nicture 
is circled by a different colored circle. Watch care-
fully to see that no errors are made. 
When there are no more "B" pictures 
Let's listen to the other oicture words Rnd see how 
they begin with a different sounde 
Listen and wAtch my lios as I say Barbara -- mother. 
Did my lips start the two words just the same'? 
Sa;,7 the words with me and see how your lips feel when 
they begin the two v.rords. Barbara -- mother. 
Did your lips start those two words the srume? 
No, of course not. 
Take your black crayon and nlace a cross (illustrate) 
right' on top of the'nicture of mother because it doesn't 
belong with the ttpn sound words. 
Continue in this manner until all the nictures that 
don't begin with the same sound have been crossed out. 
Now, let's say all the uicture names that begin with the 
"B" sound. 
~~*This work sheet is a teaching device, not a testing 
device. It is important that no errors are made. 
Everyone waits a second or two until even the slowest 
have had the opportunity to do their work correctly. 
FIFTH DAY -- Teaching matching of words 
Have matching word cards for each ntcture word on the 
ttB" chart. 
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A word has been nrinted under each nicture on the chart. 
Have the chart on the easel or on the chalk tray. 
Start with two or three word cards at a time. 
Show the three word cards on the chalk tray. 
One of these words on these three word cards says 
"bacon". l·~ary, will you come un here, look at the 
word "bacon" under the picture of bacon on our 
picture chart. Look at it ver-v carefully. Now, look 
at these three words. See if you c. an fi:Dd the one 
that says "bacon". Wonderful, you looked very carefully. 
See how these two words begin just the same, have the 
same middle letters and th~ sawe end letters. 
Repeat this nrocedure until many words have been 
matched correctly. 
I am going to nut the "B" chart dovm here on this nlay 
ts.ble. I will nut this elastic ba.nd around the nile 
of word cards and nut them rit"~ht near the chart so 
they will be handy. During FREE PLAY ner:iod a few of 
you may W8nt to nlay with these CRrds and match the 
words. Put the word card under the nicture right on 
top of the word that is under the olcture when you have 
found the correct word. Leave it there while you find 
others. Then, later, I will look at theM to see if 
you found the ri~ht cards. 
This matching game should be carefully sunervised the 
first few times but then the children will nlay the 
game by themselves or in small groups and will suoer-
vise each other. 
After the second letter and its sound have been intro-
duced, both letters should be reviewed in a worksheet. The 
letter B may be traced in one color. The second letter may be 
traced with a different color.. The children will circle all 
the B words with the B color and the other words with the other 
color. Again, it is imnortant that everyone work together to 
eliminate all chance of error. This is definitely a teaching and 
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~ not a testing or a seatwork device. 
After the third letter has been introduced, all three 
should be reviewed. On the worksheet each letter sound is indica-
ted by a definite color and the pictures beginning with that 
sound are circled with that color. After three letters have 
been introduced a new set of three may be begun. Review whenever 
possible. 
MATERIALS TO BE USED 
IN 
TEACHING LETTER NAMES AND ~OUNDS 
IN KINDERGARTEN 
SAMPLE LETTBR TO PARENTS 
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SAHPLE LETTER TO PARENTS 
Dear Parent: 
If you should wish to teach your child to write his (her) 
name, or if your child asks to have words written for him (her) 
would you use the same tyoe of manuscript writing your child 
will be using when he learns to write in first grade. This will 
save a great deal of confusion -- unlearning and relearning 
when your child begins First Grade next fall. 
Below are the letters as we teach them in our school and 
a sample of your child's name as he (she) will be asked to write 
it. 
Thank you for your cooperation. 
Sincerely, 
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1Fztank N. Freeman" "Guiding Growth in 8and'flrit1ng "(Columbus, 
Ohio"' Zaner-Bloser COl'l'lnany, 1959)o 
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DICTIONARIES 
CLASS DICTIONARY 
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PICTtmE DICTIONARY 
Make a picture dictionary for the children to use. 
Use manila or pastel tagboard. Some of the pictures the children 
bring in may be used. Be sure that the children's names are 
on each title-letter page. 
Alice 
Anita 
Adrian 
l_ ____ --· . ------·-· '--··-- --------· 
A 
a 
The children will call to the 
teacher's attention that the letter 
in each name is the same but the A's 
have different sounds. 
~---------------------.----
A great fteal of incidental 
teaching may be done with the 
dictionary. Word cards may be made 
for matcHing games. 
Barbara 
Bobby 
Beverley 
Billy 
B 
b 
Candice 
Carl 
Charles 
Charlotte 
w ' J 
~xulain that s:>metimes 
two letters such as Ch together 
changes the beginning sound. 
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LETTER-WRITING SONG 
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SONG -- Sung to the tune of "Here We Go Round the 'P-'U.lberry Bush 11 
The letters may be nracticed by using the following 
words or any others that fit the tune of "Here We Go Round the 
Mulberry Bush". Letters may be nracticed in the air or on the 
desks using the pointer finger while singing these words. The 
children find this tyne of practice fun. The children may be 
encouraged to make up their own words for some of the letters. 
The children should be taught to do the letters to the rhythm of 
the song and to keep in time. 
Down and down and aero ss to the right, 
Down and down and across to the right, 
Down and down and across to the right, 
To make the cani tal A 
First a balloon and then a short stick, 
. . . . . . . . . . . . . . . . . . . . 
To make the letter a 
First straight down, then round and around, 
. . . . . . . . . . . . . . . . . . . . . 
To make the canital B. 
First straight down, then a tummy to the front, 
• • • • • • • • • • • • • • • • • • • • 
To make the letter b. 
Swing to the left for nart of a circle, 
. • • . • . . • 
. . • • . . • . • . • • 
To make the letter c. 
or 
To make the canital c. 
First we go down, then a big fat tummy, 
. . . . . . . . . . . . . . . . . . . . 
To make the cani tal D. 
First a balloon, then its string in the air, 
. . . . . . . . . . . . . . . . . . . . 
To make the letter d. 
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Go down straight, then three fingers to the righ~ 
• • • • • • • • • • • • • • • • • • • • • 
To make the canital E. 
Make a c, then a line to the right, 
• • • 
,... 
. . . . . . • • • • • . . . . • • • To make the letter e. 
Go down straight and two fingers to the right, 
. . . . . . . . . . . . . . . . . . . . . 
To make the capital F. 
Over to the left, then down and across, 
. . . . . . . . . . . . . . . . . . . . . 
To make the letter f. 
First make a C and then put on a seat, 
. . . . . . . . . . . . . . . . . . . . . 
To make the canital G. 
Make a balloon and a str:tng that curls under, 
. . . . . . . . . . . . . . . . . . . . . 
To make the letter g. 
Two straight soldiers holding a suear, 
• • • • • • • • • • • • • • • • • • • • • 
To make the cauital H. 
First down straight and then make a chair, 
. . . . . . . . . . . . . . . . . . . . . 
To make the letter h. 
One straight soldier with a can and one foot, 
• • • • • • • • • • • • • • • • • • • • • 
To make the capital I. 
One small soldier with his cap in the air, 
. . . . . . . . . . . . . . . . . 
To make the letter i. 
Right down straight, then swing to the left, 
. . . . . . . . . . . . . . . . . . . . . 
To make the canital J. 
Down and under with a dot on the ton, 
. . . . . . . . . . . . . . . . . . . . . 
To make the letter j. 
First down straight, then down and down, 
. . . . . . . . . . . . . . . . . . . . . 
To make the canital K 
or 
To make the letter k. 
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First down straight, and then to the right 
• • • • 0 . • • . • • . • • • • • • • • • • To make the c ~:mital L. 
Just one soldier standing un straight, 
• . . . . . • . . . • • . • • . • • . • • . 
To make the letter 1. 
Down and down, then touch in the middle, 
. . . . . . . . . . . . . . . . . . . . 
To make the caryi tal :M. 
A line, a seat, and then another, 
. . . . . . . . . . . . . . . . . . . . . . 
~o make the letter m. 
Down, then down, then from ton to the bottom, 
. . . . . . . . . . . . . . . • • • • 
To make the capital N. 
First a llne, and then just one seat, 
• • • . • • • • • • . . • • • • • • . • • • • 
To make the letter n. 
A big fat circle that swings to the left, 
• • • • • • • • . • • • • • • • • • • • • • To make the cani tal o. 
A small fat circle that swings to the left, 
. . . . . . . . . . . . . . . . . . . . . . 
To make the letter o. 
A nice straight stick with a balloon at the ton, 
• • • • • • • • • • • • • • • • • • • • • • • • 
To make the canital P. 
or 
To make the letter p. 
Make an 0 with a foot to the right, 
. . . . . . . . . . . . . . . . . . . . . . 
To make the canital Q. 
First a b9lloon with its stick curved right, 
• • • • • • • • • • • • • • • • • • • • • • 
rro make the letter q. 
Down and around and a foot to the right, 
. . . . . . . . . . . . . . . . . . . . . . 
To make the canital R. 
A short straight stick with a seat to the r :tght, 
. . . . . . . . . . . . . . . . . . . . . . 
To make the letter r. 
, 
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Around to the left and then swing to the right, 
• • • • • • • • • • • • • • • • • • • • • To make the capital s. 
or 
To make the letter s. 
A. nice straight soldier with a big, big hat, 
• . • • • • • • . • • • • . • . . • • . • • 
To make the cauital T. 
First straight down and then cross near the 
• • • • • • • • . • • • • . • . • • • • • To make the letter t. 
Down and around, then straight back un, 
• • • • • • • • • • • • • • • • • • • • • • 
To make the canital u. 
Down and around, then up, then dovm, 
• • • • • • • • • • • • • • • • • • • • • 
To make the letter u. 
Two straight lines that touch on the bottom, 
• • • • • • • • • • • • • • • • • • • • • 
To make the capital V. 
or 
To make the letter v. 
Make a V and then make another, 
• • • • • • • • • • • • • • • • • • • • • 
To make the caui tal ~N. 
or 
To make the letter w. 
ton, 
A line to the right, then cross in the middle, 
• • • • • • • • • • • • • • • • • • • • • 
To make the capital X. 
or 
To make the letter x. 
Make a V, put a stick on the bottom, 
• • • • • • • • • • • • • • • • • • • • • 
To make the cauital Y. 
A line to the right, then a long line to the left, 
. . . . . . . . . . . . . . . . . . . . . 
To make the letter y. 
Zzz-Zzz-Zzz, the same as in Zorro, 
. . . . . . . . . . . . . . . . . . . . . 
To make the canital z. 
or 
To make the letter z. 
GAMES 
AND 
DEVICES 
" 
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r.,roDIFIED BINGO OR LETTBR LOT'T'O 
MATERIALS 
Make as many cards as desired using 9 letters dis-
tributed at random -- no two cards exactly alike (but all cards 
using the same 9 letters). Have 9 canital letters on one side 
of the card and the same letters, lower case, on the other side 
of the card. 
Wake flash cards with corresnonding capital and lower 
Side A 
r ~- -- .-----_---1 
I 
u se[.!_• ---r--~9-" --.,-f--=)---, 
lc sl 
-+-----]-------· 
I 
0 v 
n I~ ! ! -----~---- .J_ _______ , 
--1----Side A I 
Side B---- -----
9" 
" 
SET I 
SET II 
SET III 
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Make three separate sets of the Letter Lotto cards. 
Below is a sample division of letters for the three sets. 
ACFIKNQSV 
a c f i k n q s v 
B "P; H L R u y z Q 
b e h 1 r u y z q 
D G J ~.;~ 0 m p w X J. 
d rr, j m 0 t '0 w X 
PR OCEDtrRE : 
STEP I 
STEP II 
Each child has a Letter Lotto card. 
The teacher has corresponding letter, flash-cards. 
The teacher holds up a cauital letter flash-card. (K) 
Look very carefully at my card. 
This letter is called canital K. 
Find canital K on your card and cover it with a marker .. 
The children are allowed to look at the teacher's flash-
card as often as necessary in order to find one like it. 
What letter did you find? 
Continue with this procedure until all the letters on 
the children's cards are covered. 
Repeat the procedure in Sten I to teach the lower case 
letters. 
The teacher holds up a flash card showing a lower case 
a. 
Find a. 
'Nhat letter did you find 2 etc. 
" 
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STEP III 
STEP IV 
STEP V 
Find canital C. (Give all children who know a chance to 
find the correct letter and cover it with a marker.) 
I 
The teacher then holds un the flash card of canital c. 
Look at my card carefully. 
Did you find this letter, canit~l C? If you didn't, 
find it now Anrt cover it with a marker. 
What letter did you find? 
Reneat the nrocedure for Step III using lower case 
letters. 
Find v. 
Did you find the letter on my cqrd, v? If you didn't, 
find it now and cover it with a marker. 
~~at letter did you find? 
Mary, will you tell us a letter to find. :Everyone listen 
and then find the letter that Mary says anr1 cover it with 
a marker. (Everyone, including Mary, finds the letter 
and covers it.) 
The teacher then holds un the correct flash card of the 
letter that Mary said. 
Did you all find this letter? What letter is it? 
Jean, tell us andther letter to find. 
The_ game continues with each child having a turn to name 
a letter for the others to find until the card is com-
pletely covered. 
STEP VI 
STEP VII 
CHILDREN PLAY THE GAME WITH A STUDENT LEADER. 
Have new cards made uo using 13 letters of the alphabet. 
(2 sets) 
SET I 
SET II 
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Below is a sample division of letters 
A CD F J L N P Q s T V X 
9 c d f j 1 n n q s t v X 
B E G I K M 0 R uw H Y Z 
b e g i k m o r u w h y z 
On each card use nine letters of the 13 and leave out 
four. Each card should be different and the letters 
should be used an equal number of times on the set of 
cards. These cards may be used any of the first six 
steps denending unon the growth of the children par-
ticinating. 
PROCEDURE 
Today our cards are a little different. Some of the 
letters I say will be on your card. Some of them will 
not be on your card. You will have to listen carefully 
and look very ca_refully at your card.. Ik>n't say anything 
if the letter isn't on your card. If it is on your card, 
find it and cover it with a marker. t~fhen your card has 
every letter covered, stand un and say, "Bingo". 
Always have flash cards ready to heln those who need the 
help of showing the letter named.) 
The first groun of children to have "Bingo" may stand 
and remain standing until all have had the onnortunity 
to "WIN". (When another letter is named, another group 
will be the winners-and will stand. These, too, remain 
standing while the others continue to play. This con-
tinues for four extra turns until all 13 letters have 
been named and found. (This gives all the children a 
chance to win. 
" 
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STEP VIII - small groups 
Have all the children put markers over all the letters 
on their card. They take turns. One child removes a 
marker and tells the letter. If the chtld says the 
letter correctly the marker can be left off. If the 
letter is unknown, or wrongly named, the child is told 
the letter and the marker is returned to cover it. This 
continues with the children taking turns unttl someone 
uncovers all the letters on his card. This one says 
nBingo" and wins the game. The game may contunue until 
all have removed all their markers. (The teacher may say, 
"WonderfulJ You are the second winner, the third winner, 
etc.) 
STEP IX 
After listening for the beginning sounds of words has 
been introduced, the following is good nractice. 
Find the letter that begins the word baby. 
Show the letter b. Did you find £? Etc. 
If a oarticular child needs extra heln, he may be given 
help senarately or with other children in simnle games. 
This Letter Lotto game may be varied in any way the 
teacher desires to fit the needs of narticular children. 
STEP X 
Each chtld has a card using 24 of the 26 letters. 0 and 
X may be left out because by this time most of the 
children will know these two letters if not most of the 
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24-LETrrER LOTTO 
IVP 
I 
STEP XI 
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others. Each card has canital letters on one side and 
lower case letters on the other. The letters on all 
the cards are arranged in different order. 
This 24 letter Lotto may be nlayed when the children are 
more mature and have develoned nowers of concentration, 
can follow directions well, and know most of their 
letters. It can be used with any of the stens used 
with the 9-letter Bingo or Lotto. 
Children may now say "Bingo" when one straight line 
across, down, or diagonally, has been filled. 
To vary the game so that there may be more winners, 
the markers may remain on and the game may be continued 
as long as desired until many have had an onnortunity 
to win. 
The winner each time nicks un his marker-says the letter 
beneath and then renlaces the marker so that the game 
may continue and he may have another onoortunity to win 
along with the others. 
Letter Lotto may be made more comnlicated for the more 
advanced learners by nlacing a mixture of canital and 
lower case letters on each side of the card. 
Find Cauital P. -----What letter did you find? 
Find r ----- What letter did you find? 
Did it look like this? (Show flash card.) 
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ADVANCED LETTER LOTTO 
j I ~-~ R I l I I I ! I I c I I ! \. 
-- -··-! 
IV l G I e r I 
--·-I 
N LETTER \1 LOTTO a FREE 
--
M 1 ~1 l E J I I I 
--
------V~ 
9 I m c t I n l. l ~ -o~--~ --~--- --• 
This game may be made still more comnlicated by having 
some children use one side of the card and some the other 
so that many of the letters given will not be on the 
cards and the children will have to make good use of their 
powers of observation and concentration. 
" 
" 
" 
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LETTER GAME 
Materials 
Make as many cards as desired using 6 letters dis-
tributed at random no two cards exactly alike. Have 6 
capital letters on one side of the card, and the same letters, 
lower case, on the other side of the card. Make corresponding 
cards 2 inches square with a canital letter on one side and the 
lower case letter on the other side. 
4" 
Make flash cards with 
~--~ --f 
s s Side A Side B 
12 
·A 
--
-----
0 l6[QJ 
f''~ n 
r--------1-· 
0 a l J ·~~-
K k 
Side A Side B 
these same letters to be used by the teacher. 
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When the children mature a little and their attention 
span is longer, a twelve-letter card may be used instead or the 
six-letter card. 
12" 
.... -..-~~ ••••·•-·~••W''''"'~"''' ,,_, 
,,,.,_ ______ 
-
... 
~ ~ r I r .,J 
-
The reverse 
' 
12 
' 
.J I r II 
or this 
card has 
the same 
l ______ r 1 \J 
letters in 
lower case. 
,----~---· 1\ 
I 
--
Q ; 7 / I / j 
-.-----~ 
--· 
~/< -\ I I i II I !I c l_ i ---
. 
The small cards may be kept in an envelone which can be 
clinned to the larger card. 
" 
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Make three sets of the Letter Game cards on tagboard. 
The letters may be divided in any way that seems best. 
PROCEDURE 
STEP I Simole matching 
The child may use either side of the card. 
He takes all the small letter squares ont of the en-
' 
velooe and arranges them near the large card. He should 
be taught to arrange them so that all are caoitals or 
all are lower case. 
He matches the letters by finding the one that is the 
same and laying it in the blank square beside the letter. 
He continues until the card is filled. 
The card may then be turned over and the letters on the 
reverse side may be matched. 
STEP II -- Matching and finding the letter shown by the teacher. 
The teacher holds un a flash card. 
Find the canital s. 
The children find the letter and olace it beside its 
counterpart on the larger card. 
1.~.fbat letter did you f'nd ?' 
All the steps used in the Letter Lotto game may be used 
to good advantage in this letter game. 
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SPINNER GA ~."ES -- using separate niles of letter cards 
Many effective letter-recognition games are played as 
races with the use of sninners. The sninners are constructed 
out of squares or circles of oak tag divided into sections, 
usually ten in number. The numerical value from one to ten is 
written in each section either in clockwise order or at random. 
In a game where many short steps are to be taken, the number 
one, two and three may be reoeated in the blocks of the soinner. 
A oo1nter which may be made from another sturdy niece of card-
board or from a blunt Pin of some sort is fastened to the center 
of the square loosely so that it can be worked easily. Puoils 
in turn snin the POinter and are allowed to advance as many 
blocks in the game as is indicated by the noint where the 
spilli~er stons if he can read the words nrinted on each of the 
blocks of the game over which he is nermitted to advance. In 
these games the word-blocks or letter-blocks are usually lined 
un in some kind of nattern such as a oath, race track or some 
such similar device. The nuuil reaching the goal first is the 
winner. The letters may be nrinted on letter cards which are 
inserted in slits in each block or may be olaced in a nile at 
one side of the ulaytng area to be drawn by the nlayers after 
using the sninner. If the last method is used, the first nlayer 
may snin the sninner and if it stons at three, he then draws 
three cards from the nile of letter cares. If he reads the 
three successfully, he advances three blocks on the game chart. 
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(', If he fai..ls on one he is corrected by the groun leader, nlaces 
the card at the bottom of the nile or begins another discard 
nile to be used later and advances only two blocks .in the game. 
Use of the nile of letter cards or slits in the blocks makes 
one type of game usable for any unit of review work. 
It should be noted that it is nossible to play each 
one of the games described here without a ~ninner. This may be 
done by having each nlayer draw one letter card from a nile or 
reading one exnosed by the nuni..l teacher. If he reads the word 
correctly, he may a.dvance one step. This is done often, but a 
sninner adds the element of chance which makes a slow learner 
as likely to win occasionally as not. 2 
For the spinner games the following may be used as 
movers. 
Buttons 
Kindergarten stringing beads (~ 1' square or 1 11 square) 
Small notions from the denartment stores such as: 
Airplanes 
Animals 
Etc. 
----------------~ 
2 Mary Rita Baran, et • .al., "Reading Games, Drills and 
Devices for Pri:rrary Grades," (unpublished Master's thesis, 
School of Educatlon, Boston University, 1954) P• 85. 
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SPINNER GAMES 
(adapted to suit the nurpose of letter games) 
WHO GETS THE CARROT 
This game may be nlayed by from two to four children 
using niles of letter cards to draw from. It may be changed 
in numberless ways by using different nictures. E~ch child 
has a turn to snin. The child getting the first"three"starts 
the game. The others follow in turn. Each child snins the 
sninner, draws the number of cards sho~~ and advances the 
number of spaces of successful attempts to name the letter 
cards. If a letter is unknown, it is told to him and renlaces 
in the nile of cards, and the child does not advance that snace. 
The children follow the numbers from the racing rabbits to the 
carrot at the end of the hunt. 3 
ROCKETS TO THE MOON 
Played by from two to four children using piles of 
letter cards. Small cardboard rockets may be used for the 
chtldren to move from snace to snace. ~he rockets may go to 
the moon and then return to their launching nad. 
TAKE-OFF 
A runway may be drawn on tagboard using numbered spaces. 
3Ibid., citing Educational Clinic, Games, (Boston 
University, School of Education). 
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WHO GETS THE CARROT? 
c I /() 
v /I 
7 /2 
(o I /J 5 ~\ 
5~ 
"---- 17 / !-.. 9 
4 /S 2 Ly 
~ ~--~ 
3 1& 2 7 
2 17 :J ~; .:.__. 
/? ~~ )-_} C- "-
19 ;_) l-j 
21{) 2 -~ '---) 
Zl ~22 
---
~ 
ROCKETS TO THE MOON 118 
I /I 
j() 
1 
4 
3 
2 2 
I 
TAKE OFF 119 
j)_ 
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7 
- -- " ---- -~--~-----------------
--·- -~ ----- --- -· -------- - ---------
---------------~-----------
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--------~----------~------~---1 
J 
··- -- ···- --- --+-1----· 
- 1-1-- ___ J_ _ ___j_--i~-l--+--+---t---1---1---+--+-+-++++-
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~ Planes may take off and land. Small airulanes bought at the 
department . stores may be used as markers or the teacher may 
make them from cardboard. 4 
BA.SEBALL GM·"E 
A baseball diamond may be drawn on tagboard with home 
plate and bases plainly marked. Children may take turns trying 
to get a home run. Each time a home run is made, the child 
making it gets a small bat to keen in front of him. (a cardboard 
bat) At the end of the game the bats are counted to see who 
wins the game. The uerson winning is the "Home Run Champion".5 
FISH or CARD CALLING GAME 
Letters are printed on pairs of playing cards. Deal 
five cards to each player. The rest of the cards are placed 
face downward in the center of the ulaying area. The player to 
the left of the dealer asks the other players if they have & 
certain letter that he needs to match one of the cards which 
he holds. 
Does anyone have the letter b? 
If any player has the correct letter he gives it to the player 
who is asking. 
4Ibid., citing Mary Fossa and Others, "Exercises for 
Word Analysis in Grades II and III," (unpublished Master's 
thesis, School of Education, Boston University, 1950). 
5 Ibid. 
BASEBALL GAME 
/ 
/ 
/ ~ 
, BASE 
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Yes, I have the letter b. 
The two cards are naired and nlaced face up in front of the 
player. If he was successful in getting the nair he may ask 
again for another card. 
Does anyone have the capital K? 
If no one has the letter K he must take one card from the center 
pile. If he should get the letter K he makes a pair and places 
it face up on the table in front of him and may have another 
turn to ask for another letter. If he should get a different 
letter, his turn ends. 
After each child has a turn, time is taken to allow 
every child to take enough cards from the nile to replenish his 
hand so that at the beginning of each child's turn every child 
has five cards in his hand. The children take turns doing this 
starting with the child who has just completed his nlay. 
Puoil having the largest number of paired cards wins 
the game. 6 
CLTilB UP GANE 
Letters may be placed on a hill, ladder, or skyscraper. 
Children take turns climbing by giving a word that begins with 
these letters or by saying the letter. If a child fails on one 
he must go down to the bottom and begin again when it is his 
turn. The first child to successfully climb un is the winner. 
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CIRCUS GAME 
Draw roads and tents on the board or on unprinted new~ 
paper. Place initial consonants on the tents. Have cardboard 
animals cut out, as many and as varied as possible. When a 
child can name five letters in a row he may become the circus 
animal he wishes to be and the cardboard animal is given to him. 
Each child names the letters in turn, choosing the letters he 
wishes to name, and the game may be nlayed until all the card-
board animals have been won by the children. 
WHEEL OF CHANCE 
A large oak tag circle is constructed with a spinner. 
The circle is divided into wedge-like sections numbered from 1 
to 26. Letters are printed on a card and numbered from 1 to 
26. The players take turns sninning the wheel and reading the 
letter on the letter list corresponding to the number where the 
spinner has stonned. Points may be scored for each correct 
7 
answer. 
ST~~L 'T'RB BUNDL"S 
Four identical cards make a set. Use a small nack of 
sets. Deal five cards to each nlayer. Place five more cards 
upward on the table and lay the rest face down tn a pile. 
7 Mary Rita Baran, 22• cit., citing David H. Russell 
and Ousley Odille, Manual for teaching ttAround the Corner", 
(Boston, Ginn and Company, 1948) 
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The first child matche·s any cards he has been dealt. In addition 
he may take one card from his hand and match it to one of the 
five on the table. If he cannot read tt he nuts it face up on 
the table with the others. If he can read it he may keen the 
nack and nut it f~ce u~ in front of him. If he cannot match any 
card showing on the table he takes a card from the pack and 
tries to match it to one in his hand. ~he other Dlayers continue. 
vVhen it is his turn, a nlayer may steal any pack put down by 
other players if he has a matching card and can read it. 
I have the caoi tal L. I can take the L nack fron Bob. 
Bob, then, must give the L pace to the child but later Bob may 
steal it back if he gets another L. The paCk$ change hands 
continuously until all five cards make up the pack and it can 
no longer be stolen. 8 
FISH G~l\I!E 
Make fish using colored paper. Each fish has a letter 
printed on it. Each fish also has a paper clip attached. A 
fishing nole may be made of a small magnet attached to a dowel 
with a string. Many fish should have the same letter. The 
children pretend that they are fishermen. Each child has a turn 
to pull out a fish and give the letter name and a word that 
begins with that letter. The child may keen the fish he catches 
if he says the letter correctly. He must throw the fish back 
if he has not given a word beginning with the letter on the fish 
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or the letter name, whichever is called for in the particular 
version of the game nlayed. Children may fish with their hands 
if no magnet is available. 9 
I KNOVV IT 
A deck of letter cards is nlaced face downward in the 
center of the playing area. One nlayer begins by taking a card, 
showing it, and reading the letter on it to the others, or 
telling them a word that begins with that letter sound. If he 
reads it correctly, he may keep it in front of him for the 
duration of the game. If he does not know it, it must be nlaced 
face unward near the nile to begin another nile. The next 
nlayer may then take it by saying, "I KJ'TOW IT" and reading the 
letter correctly. If, at any time, more than one letter is 
in the center nile, a nlayer may take all of the pile by read-
ing the letters correctly one at a time from the ton card down. 
In addition to reading a card or cards from the "I KNOW rr" 
nile, each nlayer is entitled to one draw from the center nile. 
The nlayer having the most cards at the end of the game is the 
winner. 10 
EGGS I:K BASKET or WIN AN EGG 
Each player is provided with a small Easter egg basket. 
10Mary Rita Baran,, on.· cit.·~- citing Maud Linstrom Frand• 
sen, "Oral Reading to an Audience," ··(The Grade Teacher 68:29, 
66 and 67, June 1951). 
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~ A large niece of oak tag representing a grassy lawn has hori-
zontal slits in which are hidden various colored Easter eggs 
with letters nrinted on them. The punils take turns selecting 
the eggs and naming the letter or giving a word that begins 
with this letter, or both. The winner is the punil having the 
11 
most Easter eggs at the end of the game. 
V A.B. I ".TIONS 
Have an Easter bunny's wagon laden with eggs. The same 
rules apply. 
Have pupils take turns drawing eggs from an Easter 
basket. 
PLUCK THE TURKEY 
A large turkey is drawn on tagboard. Feathers for tail 
are cut out and Placed in slits on the bird. Each feather has 
a letter or groun of letters on it. As the Players take turns 
nlucking a feather they either name the letter, or letters, 
give a word that begins with that letter, or both. 
PICK rrEE 1\PPL"S'3 
An annle tree is drawn on a large sheet of tagboard. 
Annles are nlaced at random over the tree in slits cut in the 
tagboard. Letters are on each annle. Proceed as above. 
WITCHES IN TRE SKY 
PRESENTS ON THE TREE 
PICK THE FL01;IERS 
PUMPKINS 0'\T TEE FEFCE 
TT.fB V ~LENTil'JE BOX 
UlvlBRELLAS TN TEE RAIN 
llMary Rita Baran, op. cit., citing Elizabeth Sylvester, 
Reading Consultant, Ginn and Comnany. 
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~ RABBIT HUNT 
Rabbits are nlaced at random along the pathwa~ which is 
formed by numbered squares on a large sheet of oak tag. The 
spinner is used to determine how many letter cards are to be 
taken, and the number of letter cards known determine how many 
steps the child is to take. If a child lands on a square that 
contains a rabbit he is allowed to take a rabbit (cut from tag 
board) and nlace it in front of him. At the end of the game the 
rabbits in front of each child are counted and the winner is the 
child who has the most rabbits. The children may nlay the game 
by naming the letters drawn from the nile or by saying a word 
that begins with that letter sound. 
This game may become a turkey hunt for Thanksgiving, a 
Christmas tree hunt for Christmas, acorn hunt for fall, jack-o-
lantern hunt for Hallowe'en, Easter egg hunt for Easter, a 
flower hunt for suring, etc. Ita adaptability is numberless. 12 
WHAT LETTER DID WE CHOOSE? 
Capital or lower case letters, or both, are nlaced on 
the board or on a sheet of newsprint on the easel, at random. 
One child is "IT". He turns around so that he cannot see, or 
he goes behind something where he cannot see. One of the 
children in the circle goes up and noints to a letter. Then, 
12Mary Fossa and Others, "Exercises for Word Analysis 
in Grades II and III" (unnublished Master's thesis, School of 
Education, Boston University, 1950). 
RABBIT HUNT 
Have many , 
cut out rabb tis 
for children 
to take. 
J 
olort 
,;2(, 
I 
I 
I 
/ 
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20 
·~ 
(""\ returns to his seat he says: 
1
.'!e have chosen our letter. You may come in now. 
1A'hen the child turns around, all the children say: 
~'Vhat letter did we choose? 
The child who is "IT" noints to a letter and says: 
Did you choose cani tal '3? 
No, we did not choose canital s. 
Did you choose b? (nointing) 
No, we did not choose b. 
Did you choose canital M. (pointing) 
Yes, we chose cani tal M. 
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The child continues to call the letters until he gets 
the correct letter. If he does not call a letter correctly he 
is told the correct letter by the children. 
Variations : 
All canital letters may be used. 
All lower case letters may be used. 
Mixed letters may be used. 
Canital letters may be used and the child is to guess 
the name of a child in the room whose name begins with that 
letter. 
Did you choose Canital L? 
Yes, we chose Canital L. 
Larry's nanie begins with C.9.ni tal L. 
Lower case letters may be used and the child is to give 
any word that begins with the letter chosen. 
Did you choose c? 
Yes, we chose c. 
Does candy begin with c? 
Yes, CAndy begtns with c. 
This game may be varied in many other different ways 
denending on the maturity of the child. 
GOING FISHING 
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Fish may be drawn quickly on the chalkboard. A letter 
may be nlaced on each fish. The children may erase their fish 
to take them from the water when the letter is said. The 
children may make their own fish and nlace a letter on it to 
nlay the game with their friends. 
APPLES ON A TRB~ -- PICKI~G APPLES 
Annles are very easy to draw. The teacher may quickly 
draw a tree on the board with a ladder leading un to the first 
branch. As many annles as desired may be drawn. Letters are 
placed on each rung of the ladder and on each annle. A child 
may climb the ladder and nick as many annles as uossible before 
he nicks a rotten one (wrong letter named) or he may erase the 
annles as he correctly names the letters. More annles may be 
drawn before another child has his turn. A recorder may keep 
track of the annles nicked to see who wins. 
LET'rER CIRCLE G A 1\m 
A large circle is drawn on the nlaying area. Flash 
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~ cards containing letters are ulaced around the circumference of 
this circle. The nlayers form a line and march or walk around 
the circle, being careful not to step on the flash cards. ~then 
the teacher gives the signal to stou, each nunil is given an 
onnortunity to read the flash card in front of the snot where 
he has stonned. The other children tell him if he is right. 
This is the letter c. Am I right? 
No, you are not right. That is the canital C~ 
or 
This is a canital c. Am I right? 
Yes, you are right. That is a cauital C. 
If the child reads it correctly, he may hold it until the game 
is over. If he does not read it correctly he must renlace it. 
The nunil with the most flash cards at the end of the game is 
the winner. (More cards may be added as needed during the game.) 
A variation of this may be ulayed by having the nuoil 
given one noint for each card he reads correctly without re-
moving the card from the floor. 
The children may give a word beginning with the letter 
sound.l3 
This is the letter "m".. Mother begins with m. Am 
I right? 
Yes, that is the letter "m" and m begins the word mother. 
13 A. Wyatt, "Reading Drill Via Games," (American 
Childhood, 35:10-11, January 1950). 
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" 
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f" WISHING WELL GA~,JE 
A Wishing Well may be made of a can. Make pennies of 
oak tag about the size of a quarter. Place a letter on each 
nenny. Nake many pennies with the same letter for nractice. 
The children take turns choosing a penny. If they can say the 
letter or tell a word that starts with that letter,they can 
toss the penny into the well and make a wish. 14 
·fhe. 
W1sh1r~~ 
Well 
1 4Martha Moran, "An Evaluation of a Word Analysis 
Program for Grade Three," (unpublished Master's thesis, School 
of Education, Boston University, 1951). 
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BUBBLE PIPE GAllE 
Each player receives a piece of oak tag, 9" x 12", on 
which is sketched a soap-bubble nipe. The punil-teacher has, 
in a box, face downward, round circles with letters nrinted 
on them. These are the bubbles. Players take turns selecting 
one bubble at a time. If they read the letter successfully, 
or if they give a word beginning with that letter, they nlace 
the bubble near the bubble pine nicture as if the bubble has just 
been blown from the pipe, The nlayer having the Most bubbles 
at the end of the game is the winner. 
f B 
/\;1 
COMMERCIAL AIDS 
" 
COMJ'lERCI A.L AID~ 
Creative Plavthings, Inc. 5 University Place, New York 3, 
New York, 1960. -
PICTURE WORD LOTTO 
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Players first match nicture to nicture, word to picture, 
finally, word to word. Teaches object, letter, and word recog-
nition and oreoares for reading and spelling. 
A 7310 
A2890 ABC Lotto 
$1.00 
1.00 
Consists of the familiar lower case letters. Plastic-
coated squares have oarquetry design on reverse side. Can be 
used for letter recognition and letter games. 
A 3300 
DOLCH READTNG READT='J11;SS CARD Gfl.TrES 
!I~ATCE SET #1 
MATCf\ SErr #2 
PICTu"RE WORD CARDS #3 
1.00 
Picture and word matching games of varying degrees of 
difficulty that prepare children for recognition of imnortant 
words in beginning reading. 
A 3670 set of 3 2.95 
MA.TCH-ETTES 
10 inlay boards 8!" x 10". 7 different objects and 
" 
137 
their names Printed in lower case letters on each board. Match-
ing cards are paired below the background illustrations. 
A 3270 $4.50 
Mo\TCHING PUZZLE 
Matching object to word is the nurpose of this inlay 
wood puzzle. Repeated association of word to object helps the 
child in visual discrimination. 
A 6810 OUR ROOM 2.00 
16 pieces 
A 6820 GIRL 2.00 
20 pieces 
A 6830 BOY 
24 pieces 2.00 
A 6840 FAR!"Y ARD 
24 pieces 2.00 
BEN-G READY-TO-READ PUZZLES 
11" x 14n heavy board nuzzles with easily removable 
pieces for developing visual discrimination, eye-hand coordin-
ation, and habits of left-to-right eye movements. Consists of 
four puzzles: #1 MISSING FACES, corresponding pieces are 
matched with words 
#2 MATCHING PUZZLE, pieces are matched to 
objects or words that are exactly alike 
#3 1"/0RD 1f:"R:ANTNG PUZZLE, picture pieces are to 
be renlaced in the right category or row, moving from left 
to r:tght 
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#4 COLOR }JTATCHING PUZZLE 
A 7290 Set of 4 
WOODEN A.NAJTR~~W3 
Original game, consisting of 200 smooth 3/4" tablets 
with letters imnrinted. Wonderful for letter games. 
A 3250 2.00 
KINESTHETIC LETTERS 
Manuscript letters of sandpaper fused on masonite 
plaques. 3!" x 4!". Lower case letters only. Smaller letters 
are 2!" high. Alnhabet is also available mounted on masonite 
board, 14" x 22". 
A 8060 Individual letters 4.95 
A 8080 Letters on 
masonite boand 
2.75 
AL'?HA BETA. SCRIPT "JLASIT'TC LETT"7RS 
These plastic scrint letters are 1 11 to 1!" high. De-
signed with strip on back of each letter that fits into the 
groove on the wood-word and sentence holders. Integral red 
color. 
A 3370 Set of 240 letters 4.50 
ALPHA SET 
192 velour-coated nieced, including canitals, lower 
case letters, nlus an ingenious file bin box for sorting the 
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pieces. 
A 3800 ~3.50 
ACTION- PICTDRE-1VORD ~·",\TfTNt1 G·\!'~'3 
Match nicture and word. Then snell out the word with 
individual letter cards. Box 1 and Box 2 
A 8420 Set of 2 boxes 1.95 
GOOMICUS AL"PHABE'I' SOUP LET'!'ERS 
Over 120 multicolored nlastic letters, a soun bowl, 
ladle and 4 place mats. Letters can be "popned" into each other 
and they remain linked to form words. Excellent for letter 
games. 
A 8070 2.00 
LQ1.\'ER C A.SE LET'T'ER S 
240 Lower case letters, die cut of masonite. 
A 3240 4.25 
PICTllRE PH01;IC C A.HDS 
A card for every letter of the alnhabet. One side has 
word with its nicture in color. Reverse side illustrates the 
phonic sound of the letter. 
A 7120 2.75 
PICTURE ,NORD BUILDER 
36 objects are nictured on heavy cards, which are die 
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cut so that only the correct word can be inserted to identify 
the object in the nicture. 
A 3820 .60 
CONSONANT LOTTO 
Consists of eight lotto cards, each having six pictures 
of familiar objects. There are also 48 nicture cover-cards 
with different nictures to be matched to the picture on the lotto 
cards. The matching is by beginning sound of the word the 
picture represents, thus compelling the "thinking of sound". 
"GO FISH" Phonic Game 
Much loved game is employed in teaching of consonants. 
A 7200 1.25 
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School Playthings, Inc., 109 West Hubbard Street, Chicago 10, 
Illinois. 
GROUP STZE CONSONAN~ C~RDS 
There are two cards of every consonant, a nicture, the 
word, and letter are on one side of each card, two vvords and 
the letter are on the reverse side. 
249 $2.25 
PICTURE 1\LPHABET W.I\LL CHARTS 
15 charts printed in black on 5 pastel shades of heavy 
stock. SET I -- manuscript charts for Primary Grades. Feature 
common objects, the name of each beginning with a different 
letter, and the letter. 
255 
ALPH ll_BE'"r PUZZLE 
Matching canitals and small letters. 
280 
THREE LETTER- 1.mRD PUZZLES 
Very attractive reading aid for beginners. 
283 
ABC PICTURE BOA,'iD 
With cani tal s, small letters and illustrations. 
2.50 
2.50 
2.25 
287 9.75 
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" PICTURE AND WORD DOTHN0'3 
'i 
267 ~4.25 
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~"\ Mil ton Bradley Comoany, 43 Cross Street, Suringfield, Mass. 
ALPHABET PICTUR~ FLASH CARDS 
Large attractive cards with letters, words, and full 
color nictures. Interesting games teach the child to recognize 
objects and to learn letters. 
9502 ~2.00 
PICTUH.E ?'ORDS FOR BEGINNERS 
Matching game which helus the primary grade child with 
visual discrimination. The child learns to associate pictures 
with wd'rds. 
9508 1.00 
ECON011i0 ·~.rORD BDTL DER 
Letters printed on heavy tag stock. Both lower case 
and cauital letters 1.40 
PICTURE ''.'ORD BUILDER 
36 objects on heavy cards. Proper name may be in-
serted to complete word and uicture matching. Only correct 
word will fit. 
9379 
MAG~TETIC CAPITAL LET'l'ERS 
.60 
42- 3-inch white caui tal letters v,·i th magnetic back. 
510 4.95 
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M.f\.G~·TETIC 1011\lER CASE i-."A'l\TUSCRIPT ASSORTYENT 
515 
1ET'J1EB SE'l' 
Colored wood letters. 
161 4. 50 
GEL- S'T'EN SPIRIT DUPLICATING "'ORKBOOKS 
PHONICS - SOU"\IDS IN ~.''ORDS BOOK I, II, A1'JD III 3. 25 
(all teach initial consonants 
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Jenn Public~tions, 815-825 Bast Market Street, Louisville 6, 
Kentucky. 1961. 
ABC's ( SPIRIT ~,!AST"SRS FOR :JU?LICATIN'1 WORKSHE~<~TS) 
Large, clear-cut single-line letters nresent the ABC's 
as they are written by the child. Letters can be traced with 
fingers or pencils to learn the form of the letter through 
kinesthetic movement. The capital and the small letter are 
presented together in order to make an early association of 
the names of the letters that belong together. The ABC's are 
presented in alphabetical order to help the child become aware 
of the uses of this order such as the dictionary, nhone book, 
word lists, and names of nunils in the class. Illustrations 
are selected to give the true sound or sounds of the letters 
and to begin the first steps in nhonetic training in the 
beginning sounds of words. Practice nages qre nlanned to give 
the child exnerience in listening, visualizing, speaking, 
writing and reading as he learns each letter. Early recognition 
is begun in coordinating the name of a letter, its sound, and 
the beginning sound of the object that illustrates the letter. 
for each master sheet .10 
PHONICS AND READT"'<JG REVIEW (:Waster Conies) 
In the language Arts Program, the child must learn to 
listen before he can sneak nronerly, read, and write. 1ftlhen he 
first starts to school, he listens to stories, songs and 
~ directions. He listens to his teacher and the children in his 
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class. Then he learns to listen more closely to the sound of 
each letter, and he watches hts teacher to see how he makes the 
sound with his tongue, teeth, and lins. 
The first twenty-six work pages nresent some of the 
sounds of the letters. They are nlanned for talking pages and 
may be used for oral nractice over and over again. 
for each master sheet .10 
, 
I 
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Houghton Mifflin Comnany, 432 Park Avenue South, New York 16, 
New York. 
LBA.:1NING LETTER SOli"T\IT.r~ by McKee and Harrison -- Workbook 
A new program which greatly increases the speed and 
sureness with which nunils master letter and sound associations. 
36955 
36957 
FILMSrl'RIPS FOR ''LEARNING LETTER SOUNDS" 
i). 68 
Teachers' Guide .40 
A series of 22 colorful, original filmstrips, designed 
to establish firmly letter and sound associations essential to 
reading •ndenendence. Each set of film-strins tncludes a 
teachers' guide. 
36970 42.00 
LETT:SR sotmDS (Letter f!nd nicture carc.s to accornnany Learning 
Letter Sounds. 
36965 3.00 
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(' Continental Press Educ e.tional Publishers, Elizabe thtovvn, Penn. 
VIS'FAL DISCRJ!,~Nt{riON -- LEVEL II 
Worksheets including gross and common differences in 
letters and word forms. For liquid dunlicators. Comnlete 
book of 24 lessons and free teachers' guide. 
:\:3.20 
LEVEL I 
LBVEL IT 
Excellent worksheets to aid tn learning visual and 
auditory discrimination 
3.20 
3.20 
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Ideal School Suonly Comnany, Chicago 20, Illinois 
# 270 IDEAL READING REA.DINES3 CHA...BTS 
Includes beginning-sounds charts 
Ginn and Comoany, 72 Fifth Avenue, New York 11, New York 
HORBOCKS-NOR 1~'ICK WORD- 'STUDY CPAR"PS 
Excellent for sounds and beginning letters of words. 
The Bryant Comnany, 123 Falmouth Road, West Snringfield, Mass. 
SOUNDS I S _t.,.Y GROWTH IIBPEECH ~''iD PB:ONIC RE>'l.DI"N"ESS 'l'r::ROUGH 
PICTURES -- Fred W. 1Yol:f snd Gordon A. Kelder 
Book I and Book II and Teacher's Manual 
CHAPTER III 
BRIEF SUMMARY OF USE 
IN ONE KINDERGARTEN 
CHAPTER III 
BRIEF SUMMARY OF USE 
IN ONE KINDERGARTEN 
No attempt to make a scientific study of the effect of 
teaching auditory and visual discrimination a.nd letter names to 
kindergarten children was made by the writer, a teacher with 
many years of teaching experience in the grades from grade five 
down through kindergarten. She had taught in kindergarten for 
three years nrevious to attemnting the teaching of letter names 
and sounds to a kindergarten groun. During that time she had 
used reading readtness workbooks during the ftve to fifteen 
minutes of daily reading readiness work. The only change made 
during this narticular year was the discarding of all reading 
readiness workbooks and substituting the teaching of auditory 
and visual discrimination le~dlng toward the teaching of letter 
names and their sounds as heard at the beginning of words. 
Toward the end· of the year there was some nractice in listening 
for these same sounds at the end and in the middle of words. 
Some nractice was made in writing the letters, and alnhabetical 
order was tntroduced. The over-all kindergarten nrogram, in-
cluding art, music, folk dancing, gymnasium activities, etc., 
was not changed. Five to fifteen minutes of each day was set 
-151-
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aside for formal readin~ readiness activities just as before. 
The only change here was in the tyue of materials used and in 
the activities stressed. The ~eekly Reader newsDaner was Rlso 
used as it had been the nrevious year. 
The kindergarten groun was heterogeneous; twenty-seven 
children, thirteen girls and fourteen boys, ranging in I.Q.'s 
from 82 to 118 and whose birthdates fell between January 4 and 
December 28. The two slower-learning children and the two 
fastest learning children were tested in Aoril with the Stanford 
Binet individual I. Q. tests. Their I. Q. 's were 82, 86, 116, and 
118. The others were not tested by individual tests because 
of the cost and the ti~e that would be involved. However, they 
were well d lstributed between 90 and 116 I. Q. 's, a fairly 
tyoical kindergarten groun. 
The children were taught to listen and to follow direc-
tions and they amazed the writer by their ability to absorb and 
to use 1nformation. At the May testing neriod, using the 
Metronolitan Readiness test, the two 80 I. Q. children tested 
Average (C) in reading readiness and also in overall readiness. 
Eight tested High (B), and the other 17 tested Very High (A). 
It was an unusual nerformance, narticularly since none of the 
nrevious three kindergarten grouns had come any where near 
these results. There had always been a few noor risks and a 
few low achievers with the largest groun of children obtaining 
Average and High scores. 
\Vhy the difference'? It is difficult to say. Per hans 
it was because the teacher found the nrocedure and results so 
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f1' rewarding in terms of pupil interest, alertness, and learning. 
PerhaPs it was because the children were taught to really listen 
and to follow directions. Perharys the systematic daily teaching 
brought out all the enthusiasm and natural ability of the 
children and the results "snowballed". 
The most tmoortant discernible results were these: 
1. A very good over-all readines3 for beginning reading. 
2. Knowledge of letter names and sounds. 
3. Knowledge that letters make up words and that words 
are talk written down. 
4. K~owledge of left-to-right reading and writing pro-
gression. 
5. A definite interest in wanting to know what words say 
(As ascertained by the interest in, and the use of, 
the books at the library table). 
6. Ability to listen carefully. 
7. Avility to follow directions. 
8. Ability to use visual di scrimlna tton. 
9. Knowledge that leqrning is fun for teacher as well as 
PUPil Se 
10. Development of a deen satisfaction in work well done. 
11. Develonment of a feeling in each child that he had 
really learned a lot. (The slower-learning children 
were given every onryortunity to show their knowledge 
and to revel in their constantly improving ~bllity.) 
12. Develonment of a well-rounded sneaking vocabulary. 
13. Knowledge of the shades of meaning of many, many words. 
14. Development of a reading vocabulary of words ranging 
from the eight color words learned by all, to a vo-
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cabulary of well over one hundred fifty words learned 
by the two, higher I.Q. children (incidental learning) 
During the school year most of the materials used were 
teacher-made. They included the letter charts, work sheets and the 
teacher-made games included here. Toward the end of the year 
some of the visual discrimination worksheets of letters and words 
and the "Beginning Sounds" worksheets1 were used for review. The 
"Weekly Reader" newspaper was used throughout the year. 
This paper includes names of many commercial games and 
devices, plus worksheets, letter workbooks, and film strips 
that might prove helpful. ¥any of these gre being successfully 
used in the Stamford schools at present by the kindergarten 
teachers. 
1continental Press Educational Publishers, Elizabeth-
town, Penn. 
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